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HUMANISTIC LITERACY AND THE COMMUNITY

COLLEGE STUDENT: ‘ .

A PREFACE .

GRACE E. GRANT

The current crisis in literacy 1S not a new probﬁ%m;
concern about standards for language proficiency have
existed since before the turn of the century.l Present
’coﬁdltlons, however, have created a society which wishes
that literacy, .long regarded both as an instrument for
social mobility and as an opportunity for irrepressible

A

pleasure, were more closely tiec .to economic.success.
N \
- N ,

This guesticning of the 51ggif1cance of humanistac N
literacy 1s of grave concern to those in hiéher educétlon
todayl Diverse experts alternately promote litetracy and
remediation as interactive skills for human beings, as

*
S
basic language skills for reading and. writing, and as

.
»

punishing devices for students perceived. as "disadvantaged.J
For some, the call for standards implies the Imposition
of (standardization. The issue is charged with conflict-
ing mqotives, mgrals, and pblitics. Recognitien of ghe
d;al function fok\literacy training, toward practical and
humanistic ends, has produced f}ercely divided loyaltaies
rather than efforts to reconcile. their complementary

. 18
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nature.
With this in mind,
e
contemporary methods of

—

‘are 1n Harmony with the

.

one might question whether

instruction in literary training
‘ *

B * = \ . ,
social demands of a mass industrial

. ‘ ’ :
community. The authors of this collection suggest that
they are not. .Present‘methods of instruction are in

large part remnants of an adaptation goﬂa state that has
A

long agb passed away. The contributors point out that

while much attention has been given to the ability of

students to read intelligently and to write clearly and
correctly, little has been done to connect their ability

to receive profitable instruction and enlightenment from

R .

literature, history,.philosophy and the-arts, Since the

two exist in a synergistic rather than dichotomoys

-

k 3
relationy without one, the other 1s hardly worth the

trouble. From the Qymanist viewpoint, the two are

inextricable and there is merit in recallingrto

¢ -~

. i
literary training the subject matter of these ?Mhanistlc

stydies. ‘ )

»
y Therefore, this collection of papers addpesées the

complex problem of humanistic literacy--stressing the

—

techniques for )reating a relationship between the riches .
and values of our inherited knowledge and the more

specific abilities to read intelligently and to write

clearly. The authors hope to promote a dialogue between

those who advocate humanistic literacy and those who advocate

.
I's

»
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special remedial programs outside the traditional humanistic
' | ' )
curriculum. . _

~

<

1 . . . N .
- Fromstheir scholarly experience- as five community

college teachers in aé on-going multi-disciplinary

seminar, the authorgs offer innovatl;e approaches to
humanistic literacy in the teaching of the ﬂumanltTes.
Although they cemg to the Humanities Facdlty Development
Program at Claremont Graduate School primarily to pursue
individual research and pedagogrcal projects which were
tangential to lltera;y, 1t soon became evident that the
success of each project’assuqu a level of verbal competepcy-
i skudents wh#gh could no lénger be taken for granted.

This unifying concern with the significance of the

humanities in a mass consumer society and widh the eroding

trust irn literary training for all students is founded on

a common belief that writing affects what mkes$ us truly

_human and is the central core of all of the humanitieg. °
Unless'language bgsbngs per%onallx and pr;vately to studénts,
communication s inéffectlve. The authors fédlt, in fact,
that unless partlgular dttention was given to this press-
ing probiem at once, humanistic education, as a Culturaa
ideal, was sure to flounder and possibly disappear.

They began to congider how to teach skills without
sacr}fiélng a high level of dlscoﬁrse‘about cultural

and perscnal goals. To release the native imagery,

students must be connected with the sources of their

4
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language. Neither the languages of television nor the

-

tinkering with rules of grammardo more than deal super-

, ficially with the‘problem:‘-Thé humanities, however, can .
t . .

. «. .
be a means to™“that source through an undersfanding af

our inherited historical “d cultural traditions.

The invocation of the seminar to redress this

Ny -

crisis, cultural and academic, has been so powerful that _

—_—

each of the research projects was modified substantially

to impart to community college faculty and administrators
4

~

concreteﬂB;OQramé to begiﬂ to rectify humanistic literacy.

The authors wish to restore the svynthesis of literary

?
s

training .and humanistic studies and to redirect remediation

. : ¥ ’ .
to serve. the personal and cultural+values of the community.
) .

. .
Humanistic literacy, then, is the .common concern of
LY " O\

the papers presented in this collection..
>~

’




] NOTES |
'“i ] . L %

See for example, Adam Sherman Hill's Principles
of Rhetoric and Their Application (1878), Henry Pearson's
Freshman Composition (1897) and Edwin Wooley's Handbook of
Composition (1907); more recently P.J. Crobett's'Classical
Rhietoric for the Modern Student (19659 aAd Ross. Winterowd's
- The Contemporary Writer: A®Practical Rhetoric (1975),
have &ddressed the same issue.
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SECTION I

e v
& .

7
-

THE HUMANITIES AND LITERACY -, \
V4 .

1+ The th}ee papers in this section present the riches ’
and values of ourEinherited knz;}edge"and the more spef€ific
atilities to read parefully and to write élearly. ‘They |
suggest that atténtlon‘to‘the ability of stgdents to read
1n:el}1gently and to write ciearly and cofrectly 1s only

a supérflglal treatment of-a complex issue. These efforts

P

have not sought the_sources of language in the inherited
£

cuitural values of’literature, history, philbsOphy, and

thé arts. pnless students carn i@p these sources to give

-

lénguage P meaning, literary training is.meaning- '

3

less. .sLit training and humanistic studies are con-

¢egtually coﬁplemghtary; together they lead to a more
complete gnderstaﬁding‘of that which makes us human.

) Clay Boland dréws fram thé Odyssey a theory of

humanistic education; this paradigm ofs«bumanistic values

1s designed to help community college students to léa;n
/

inherited Fuitural vaiues, awareness, and perception to
develop study skills, saif—knowledge and self-potentjal.
| Wayne Freeman irlustrates.how the American musicai .
‘transmits and rein}orces ¢ultural litéracy and values and
demonstrates its great potential for fuéthering the
9
;  _ 14
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understanding of our cultural tradit;on.
’ Donald B. Epstein shows How guided studies into
humanistic literacy by way of historical perception
Aincreases the ability to understand cﬁltugal values,
especially by visi#¥ng local historical‘sites, buildings,
and museums. He traces the his;g;ical dichotom) between

A

“the practical and the hqménis;fc in literacy; his Guided

-~

Studies Program is designed to,build skills and humanistic

understandings in non-traditional students.

-

It is the notion of the mutual collaboration of
literary training and humanistic studies which pervades

thesé papers. Section I suggests ways in which this

interplay might happen in literature, music, and history.

- -

TP

e
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HOMER'S.Oﬂ!SSEY"AND HUMANISTIC EDUCATION:

TOWKRDS A THEORY. OF THE HUMANITIES
N

LS

Al .

CLAY A. BOLAND, JR.

%/
The whole race through its artists iets
down the rodelsyof its aspirations.

8 7 /
- . » I .
3 Y ' \ ~ -
The present state of humanistic education is one of

- . 4

chaos. Very fe¢® scholars or teachers seem to kﬁow-what

L 4

’ . - .
the: aré\doing or why they are doing 1i1t. Non-humanistic

. methodologies, theories, and fads abound, their devotees

waving various. humanistic banners. Anti-humanistic

~

attitudes, and goals proliferate among
» )

-

life-styles,
hurarist teachers. Attacks upQgﬁthe humanities have come
. . 7,

from humanists themselves as well as from those outside

N
r Y

. s

o7

o

the‘dlscgai;ae. Representatlve“rltics attack 1its purpose,

1ts-valididy, and its vitality. ' .

The anracteristlcally modern approachles] to
scholarship and training...are inherently_anti-
thetical to the-aims of anism, and when we
act ongthem we undermine the claims of the
humanities to centrality in the education ofé/’ :

2 At P ,
men,. <,

_ )
And there are, of course, equally pointed and difficult to

gainsay ca%tlcisms from adfiinistrators, students, parents,

¢

taxpayérs, and others o&bside the ingersanctum of the

k4

~ -
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mpdern humanities:. These CrltlclSmS are eloquently

. Clearly’, the essence of ‘humanistic education ‘has
: » - ™~ .

’ . 1)
.cf the last twenty-seven hundred years, "this long revered
- . \

~humanist, humanities, and their relation to humanistic
A !

faith in the possibility that all who avail themselves

12

3

expressad by decrea31ng 1nterest and 1ncrea51ng w1th-

drawal of fipancial support. o -

beeri adulterated by some, misplaced by others; and
»\\ .
diluted by many. Fortunately, however, there are many

texts that preserve this essence. Perhaps the most
gernane 1n a "research" for guintessential humanistic ¢

education 1s Homer's Odyssey. Despite the contributlons ¢

Ur-humanigt text 1s still the best source of working and

. .
much-needed prescriptive définitions for humanism, .

-~ -

°

educdation. Anc what 1s its essence? Its essence 1s

“
»

that' 1t encourages us to be, in James Dickey's phrqse}
3

"better than we are."

«

r
b . .

II y

L]

The basic essence, function, or fascination of

these four interrelated concepts is an article of faith:

of a humanlstlc edykation cgn be better human beings.

This falth remained strong and dominant for mg/; centur-

‘

ies. Humanltaspmeant to the- Romans, who inherited t

' \

legacy of Homer and the Greeks, both the cultivation of .
4

intsllect and the.cultivation of moral responsibility:

> ~
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.

13 N
® - ' refinement, then,of both mind and character. This faith

20 R T *
was retained in the RenJlssance discovery of the old

s

, world and the literature of Greece and. Rome add‘wés -
‘ SsTill central in the seventeenth century. Now it is ‘
) ‘ weak‘aqi dormant. Perhaps it is time tc re;apture and - '
"
’ reskore 1t to 1ts oglglnal centrality. ) .
e - . The choice of Homer/dg—aur, guide "if thls time <of
craos. car hard.y be called arbitrary. He holds the s;mé

pbsiticn in the humnanist tradltloq (which, 1t sﬁould be

o emphasized, 1s no¥ a religious tradition bu£'ra£hér one .
thét tréa%é man as marn on his own without supernaturaf

1d o:'bellef) as Moses does 1in the Hebraic traditior.

r N

. l
® He 1s the source of the tradition's estential idewus.
~

joV)

4 %

. e .
aeger, 1r a chapter entitled "Homer the Educator,"

+
[
[3E]

e€lls us: ,“Home;...ls something much more thar a figure

L ' '
® ir. the pprade of literary history. He 1s the‘%lrst and *©

.y LN

\ . o .
greétest creator anc shaper of Greek life and the Greek

.
character."5

Hadas takes the claim one step furthér: i
® ."1f 1t 1s true...that the’Greeks qoulded the character

of Europe, then Homer may be Europe's most influential

teacher, for 1t was Homer that moulded the Greeks."® ‘ Ve
L Althougrn Homer's other great epic poem, the Ifliad,

¢

and Hesiod's The Works and Days were of equal popularity

apd educational importance to the Odyssez,f I find that
) . - . . ‘
o all that is ésseritjal and ®est in relation to humanistic

. hN
education can be found in this yr-humanist text. Humanism,

A . 1 ° . !

“ \‘1‘ ' . " ' ¢ ; . 18
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humanists, humanities, and humanistic education are
. \
related; they all embody a common core of goals that bind
’ - :
these categories and labels together. It is precisely
5 ) ,

. L, . , ¢ ,
because I believe that this core exists and needs to be

revisioned that I have returned to ae original source to

‘examine i;§ essence.

Homer's Odyssey suggests the following definitions.
In general, humanism can be deflnedgas an attitude that
man 1s independent of any divine realm and therefore
resﬁonsible Ypr hlmseﬁg‘and his soiiety, an attitude that
man, despite his bestial,xature and the indifference of °

fate, is capable of and responsible for trying to achieve

sélf-disélpllne; brotherly love, open-mindedness, ethical .

'lbehav;o;, dignity, grace, virtue, and excellence. The

Eunanlst, then, 1s a model for others in his life-style,
attitudes, and goals, in his speech, writing, reading,

interésts,/aﬁa teaching of humanistic virtues., The

‘humanity®s aré the affective aspects of those pursuits,

N \ .
'studies, and arts that encourage and foster the bégq/;n

N 1

man: rnamely, self-discipline, brotherly love, open-
mindedness, ethical behavior, dignity, grace, virtue, /and

excellence. Humanistic education, being the sum total
[}

L
-~

of all of these, is the humanities taught by a humanist

in a spirit of humanism. / L

! . o
£

.t
13
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' < Human nature is equally capable of rational and

)

. Lt < .
, irrational behavior: Kingsley Martin has well expressed -

qman's tendency to favor the animal within-him:
Mer € more nationalistic, violent and stupj
7 e ) than they thought they were. We control t

earth and the &ir, but not the tiger, th¢fape
and the dbnkey.? '

—

v In other words, man also holds potential for lack of self-
P )
discipline, brotherly ha_tg, closed-mlndednef, unethical

behavior, unéignified action, disgrace, vice, and shoddi-

~

ress whern Fhe surrenders to his bestial nature, his desire

-

"to avoid rationality, and his unwillrngness to listen

. 4 ¥ -
tc his conscience. Erich“Fromm, in The Heart of Marn:
4 .

Its Genius for Good and Evil, theorizes that because of

t

these ever-present contrary potentanalities, each human
r

choice represents either a regression ar progression:

- . .

regression to decay or barkarism throlgh levels of

~ L

necrophilia, narcissism, incestuous symbiosis, and mother
—

fixatior; or progression %o growth or humanism t ugh

levels of biophilia, loye for ﬁeighbor, strangér, and
L
nature, and independen&e ‘and freedonr, 1° ‘

-

One can see man as "nothing but the product of

»

cultural patterns that mold hirﬁ"ll 6r as having freedom
of choice within limited perimeters to choose noble or .
ignoble alternatives.l?2 1p either case, humanistic

(4 -

education can be either a positive or a negative force

1Y

and, if Fromm's theory is valid, représent an aid to

K¢

e - N T e o '

-
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% . ]
regression or progression. Neutrality is impossible.

¢

Jung's ideas offer both a sypport and a threat to
Fhis Homeric, Frommian, humanistic thesis. Hevsugquts

\that man's dark side should not d{fcodréée us frof be-
lieving 1in his bright side: ' ’
Psychology has profited greatly from Freud's
pioneering work; it has learned that human nature
has also a black side and that not man alone possesses
this side, but his$ works, his institutions, and his
convictions as well....Ouf mistake would lie 1in
supposing that what is radiant no longer exists
because it has been explained from the shadew side.13

s Qowever, he alsp undercuts the role of reason in man's
. decision. "The great ﬁec1glons of human life have as a
l, rule far more to do with the instincts and|other mysterlaqs
uncorscious factors than the consc1éus will and well-
meaning ri)sonableﬁess."}4 ,This perh;ps indicates that
. modérn huanists should abandon their "rdtional heresy" /

that reason alone* can save manl® and try. to learn more

L Y .
about psychglogical man. A soudd,;heory of humanistic

/ % ) X .
education must start not only with the source of human-

-
1sm in man's writing but also in man' nature.

Psycholagy, indeed, may be the most potentially_-
humanistic endeavor in modern academe. As humanrists
. o, we should welcome and draw on its important contrlbutlons-f
espec1aliy thos€ of Maslow and Rogers -- to the study of
humans: what they are, what they can bé, and the hidden
forces behind their language, art, and social structures.

Kirkendall sees this as the humanists' responsibilitys

. | 21
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"It is only through a knowledge of man, his stréngths
and weaknesses, his capacities and potentialities, )
-~
his ability to challenge the best that is within him,
that we can hope for a better’w;rid."16 The Homeric
model can be pretested in light of some twentieth
centlry theor;es of man' nature. ngmm'é view 1is
suppo;tlve. Jung's gecond statement makes us aware
that the Homerlb, humarist task 1s more heroic than we
believed.

Humanistic educatlon,'then, should be an activity
1n wnich we, as teachers, educate (literally, lead out
frogf; oug responsibility is to encourage (literally,
irst1ll courage in) fellow humans to realize the best of
their humar potential thrgugh pur attitudes, lives, and
our selections of materials and methodologies. Our

task is to develop potential and to instill the courage

rneeded tc realize the potential to be more fully human.

0 ~
’ -

IV e

Conceptually, the epic is the triumph of cosmos over

chaos, of man's ability to act in a civilized manner over
man's abi1lity to act in a bestial manner, and of human.
parpose over naﬁure's in@lffegenée. As alwaysx man
defines his humanity and asserts the fact that he "is

humar. fonly by ﬁnderstandlng and shaping reality, both his

world and himself, according to meanings and values."1l7

22 v
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The‘OGXSSEX, therefore, represents the victory Qf the

forces of l}?ht ?nd ﬁife (the forces of humanism) over

the fordes of darkness and death (the forces Of barbarism).‘

ﬁomen}a choice of images of light ip connection with /)

Odysseus and his cause upon his return td his "darkened”

homé\emph?size this victory.18
Throﬁghout the epié we ére ogfered models of

Eivilized/cosmos in the societal order and harmony 1in \;ﬁN

va}lous palaces. The’courts of Alkinoos and Néstor .

serve as exemplars of cosmos 1n which men cherish and

maintain just order, éleasing speech, good manﬁ%r§,

4

ho;pitallty, and true human E:ndness. They are 1n direct,
contrast to the suitors anarchy, vulgarity, uncouth
behév1or, inhospitality, and lack of humane feeling that-
predominate in Odysseus' palace at Ithaéa. The final
"house cleaning" foreshadowed in every pért offthe work

1s a necessary end to chaas.

The text clearly suggests that the results of wrong-

doing are the death of man's life-sustaining and haré- i '

I r

earned civilizatf{on. Clarke, in discussing the courteous
nature of the poem (its concern with hospitality, niceties,

mamnners, and proprieties), indicates that_such a view-

-

point is not too extreme: 4
[The suitors) are without courtesy, ré@ard, tact,
or restraint...[and] would [not only] utterly
de=~civilize Ithaca...[but alsoc] undermine, the ‘s
whole facade of hercic manhers....This is a
society...in which manner$ are important be-
cause they buttress conduct and give life style,

7 ' .23 .
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grace, and ease; in a formalized society they
can heavily influence men's lives by providing

' them with traditional and approved patterns of
action. All ¢f this the barbarism of the Suitors
would despoiY....[In] their total impoliteness
the Suitors truly represent the forces of death,
since by their loutishness and their squandering
» . they would destroy the kind of c;v1llzed life

that the Odyssey celebratef.l
In contrast-to the kingdoms of light, this kjingdom of Qk .
darkness 1s peopled with beings who have given up their .
_birthright for a barbaric pottage of favor-seeking,
sloth, licentiousness, drunkedness,. unearned living ana

y . ‘
undeserved authority. 1In doing so, they are dead to

;

5
humanity and 1ts values. )

The triumph of cosmos over chaos 1s centrall ly
presented not only in man's struggle against that which
in hirmself and within others can destroy civilization;

N i
1t 1s also rgpresented fn man's confrontation with loneli-
ness and helplessness 1n an indifferent universe -- in a
+

world "1in many of 1ts aspects...alien and even hostile

to human asplratlon,"20

Althouglr it is true that Odysseus
1s shown'to be 1n contact with divine grace through the
goddess Athena, most modern readers tend tc interpret

this as symbolaic of hlS cleverness, intuition, and
intelligence. After all, Odysseus.and Athena are amazingly
similar in trait and attitude.. As Athena herself admits:
"Two of a kind we are/ contrivers, both."2l post sees the
‘gods in the Odyssey simplyjas "masks for luck or skill or
eharacter...[who] accompl‘fJ

/ 1
way."22 And Lattimore is of the opinion that "Homer's

© 24

sh only what would happen any-
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‘gods are really people, and Homer is basically anti-

‘ theological,"23
. - - . N
There is.sufficient evidence, then, that man is on -
. : : 7 . ®
~» " his own in the Homeric world and that divine intervention )

N

,in that world 1s only symbolic. And even if one were to

/ » ! .
accept Athena as an actuzl divine being, she does not aigd .

&

Odysseus-1in facing personal loneliness amd cruel indiffer-
erce. Durlﬁé the long journey home from Troy he is
buffetéd'by sea and wind (symbolfzed by Poseidon wishing

and enacting revenge) from place to place, shipw;ecked,
1sola£ed (with ?r without his men),24 detained, and

celayed: Yet the_triumph 1s that he does persist and
ovezsomes all obstacles to "reach home." His pe§51stence '

1s what Victor Frankl woufd call his "will to mean1ng,"25 ‘

»

~ his desire to achieve excellence and to return to his
. -
. . . o
|
\
|
|
|

. . wife and home. Human purpose su#Btains him in the' face .

of overwhelming odds. 1In,so doing, he encourages us "to
endure...peffis and to assert the values of human life,

and €o mdintain these values, however fragile, in the

face of a hostile universe."26

Ironically; the reader is led, as Kazantzakis

-

projected,27 to see the journey with all its hardships, . |

L

loneliness, and viscissitudes as_more challenging,
: !
, exciting, worthwhile, and ennobling than reaching and ’

* N _
being home. The striving and the struggle are their

own rewards. 1In psychological terms, this "becoming" is

0. - 25 @
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® ' "the unfinishéd structwye that has...dynamic power."28
’
Humanism itself has :iiy defined as a dyn%mic odyssean -

T

journey and its vicifsitudes: "humanism is 6 a philosophy  **
® - of chahge, preparir;g one for change, encouraginé the
interested acceptances of changes. It asserts for all

approaches’ the value of the human adventure."29
. . ’ t
~ Another quintessential element.which the Odyssey
_presents 1s a model for readers to emulate--heroic,

nocle, courteous, and 1n£elllgent Odyssgus. His

-~

[ e

craracter asks, and inspires readers to face life
heroically, nobly, courteoule-C and 1ntelllgently.“
Odysseas, 1n humanistic eaucaﬁuonal Ferms, 1s the teacher
o, who conveys his‘subject by living 1t. "A civilized anc-

numanized man 2s the only ostensive definition of the

8.
humanities--the euidence of the text we study, a living
. ~ ’
® examgle of the meaning and value of whit he ,teaches,"30
N - '

.Both tne teacher and Odysseus can Re such a text-person;

by learning.experientially as well as conventionally,

they augmen;ﬂ;helr humanity and incgease tHeir credibility
P :

with an understanding of their fellow men.
L] .

e 4

The adventure scheme is also central to ‘its effecﬁ? /j
® the broad scope of 1ts mateffgi prompts the reader to //,’\M‘
¢ pursue ® larger, more demanding adventure in his éwn
internal and external life, The wide horizons 1t

encourages 1s the desire to live more fully and to be and ’

i . .to seek. One of the main:tasks of the humanistic

4
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‘ercato% i;,ﬂ% enkindle and maintain this interest’*
‘As earlier humanists "opened minds-and widened seas,"3l
he presef?gg\and presents adventures of the human mind‘ P
¢ and spirit in @ way that inspires emulatioﬁ. It is the
broadenjing of hu@éne understanding that helps us®o see
Meaning and value in §§l§-diséipline; brotherly 1oye,
openLTEndednesé,.gthlcallbehébior, dignity, grace,
;1rtue, and excellence, ‘ ) t
Since a great work\employs % style and form !
artistically \ép’proprlate to 1ts content. the \;erbal and
structural medium of the Odyssey are #n a level with \\;
the gxceﬁiinqe that-thg‘york-e?couraggs anduis %ﬁéref§re,
~

an important part qf the épic's message and appeal, -

&

They ask the reader to directly engrlence the nobility,j

-

sensitivity, and intelljgence of which man 1s capable.

-

Jaeger gives an excellent analysis of the great power

13

which poetry in rticular and art #n general possesé to
Fa ‘ \ sess te
educate us h istically: : 31/7"

Poet’ry can educate only when it 'expresses all
the aesthetie and mqral potentialities of mankind.
But the relationship of the aesthetic and the moral
element in poetry is not merely that of essential
form and more or le ccideptal material. ' The ed- -
ucational content a the artistic form af a work
of art affect each other reciprocalle, and ¥n fact
spring.¥from the same root....The aesthetic effect
of style, structure, and form in every sense is
®onditioned and interpenetrated by its ihtellectual
and spiritual content....Poetry cannot .be really
educative unless it is rooted in the depths of the
human Soul, unless it embodies a moral belief, a
high ardour of the spirit, a broad and compelling
ideal of humanity. e

» .
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() ~ It is usually through artistic %ression Mhat
: the highest values &dcgquire permanent significance -
and the force which moves mankind. Art has a -limitless
power of converting the human soul -- a power which
the Greeks called psychagogia. For art alone possesses
the two essentialsef eductational influence =-- uni-
] versal ségnificance and immediate appeal. By uniting
' these twd methtds of influencing the mind, it sur-
passes both philosophical thought and actual life....
Thus, poetry has the advantage over both the universal
. ’ teachings of abstract reason and the accidental events
' of i vidual experience. It is more philosophical
® : n life..., but it is also, because of its concen-:

trated spiritual actuality, more lifelike than
phxlosophy . 3

&

The parallél to spéeéh and writing-in humanigtic

o education 1s élearly this: the teacher, not only through
his selection of texts but also through his own wverbal
and structural ch01cg; in spoken and written\discourse,
® ’ should set.anﬁlnspirinq example that is indic;;ive of

man's best use of language. He should also directly ”

s a1d and foster the development of students' verRal 'and

® . ‘compositional skills. Most emphatically, this is not
‘a a task independent of any humanistic endeavor but is >

- . - ’
the heart of all humanism.
* & ‘«V, : A\
' This text provides pertine%t material for humanistic

o . education's broadest subject ‘areas: man's reSpOnsibilit§

~

to himself, his famif?, and his society; his existence
]

in the midst of an impersonal and therefore “"indifferent"”
. . { . . .
o . .nature; and his attitudeNto the vagaries and gbritrariness.

of fate. The ideal common to-all of thest¢ areas of life

’
-

Q | ‘ ;38 a . »”’
*Ric 7 | '




24

is the need for self-discipline. Robert Fitzgfrald sees

this "self-mastery” as the whole ﬁoint of the Oaissez.33

William Stanford cites this atfribute and the virtue of.

modefration é§ centrﬁl to the Odyssey: "In so f%r as‘
mes has any message.l.it comes o this: only by

Ulyssean self-control and moderation can man achieve

victory in life."34 Man is responsible for using this

t

. Q\self-dlscipline in all aspects of his life: to achieve

di§nity, virtuey and excellence for himself; in loyalty

S 4 e
to his -family; for grace, ethical behayior,” and brdétherly
b

love in his society;‘and‘ﬁﬂ? perseve*iIng an ordered
existence in the midst of a threatening nature and despitg

the capriciousness of fate. In all cases he must exer-

cise a Promethean foresight and insight to survive the
- . r
poterntial perverseness of self,_othérs, nature, and fate.
A ) |

For some, Odysseus is a scC , @ rogue, and a liar.

g P
Certainly, he is decept%’e, cunning and clever. Although

these qualities make him less perfect (and more believeable),
this® aspect of his behavior grows from the potential per- |
verseness of self and 1s 3 defensive mechanism againsg
similar perverseness in-others. Certainly, the worid
demands of us caution‘and reality-orientation, and
Odysseus have both in excessive amounts.

Yet it is/;ossible to admire Odysseus's deceptions.

These behaviors Spring from "Promethean foresight and

in3ight": the éb;lity/fi/ﬂee ahead and to analyze is

. 29
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‘ combined with a receptive ming readily adaptable to

handling'the unekpected and capable of interpreting it
objectively. Odysseds' intellectual ability to grasp
* . and deal with each new situation is admirable. His

’ .
“ . . -
modus .operandi, however, in handling most situations

may seem to the modern :iader dishonest,

[ ) WhateJEr one's opindon of this dignified rogue as

-

L ] .
- model man, as humanistic educators our concern 1is to endow

’ . W
our' students with an odyssean grasp of reality and an

o at:lity to think analytically and objectively.
. , ‘ T
Vi
o ) Yet a humaristic education that devotes itself only

* : -
»

‘to student's intellectual capacities does only a partial
+  Jjok. ,The ideal in Homeric society is the integration of
[ , the total person and the realization of the bese of
1pdlyi§pal capabilities. It is "a deep ahd intimate

\: . ‘ :
conce¥n 'with the full flowering of human potential and

® pere;o'nalltyh :ehivch cfa’n only be the exi;erience of real
indiv1dpalsﬁ”35 »
t In tﬁe Homeric world the indiviéqel is of extreme v
o imporeance.‘ In the Odyssey we'cah see that-his eociety

has ¢reated "a climate in which the attainment of :

acknowledged excellence is a normal ambition of the

® 1nd1‘1dual'36 a climate which promotes "the insistence
¥ ‘upon recognftion of‘individual worth."37 It is an
- "_1nd$v1dual 's responsibility, therefeore, to realize the
‘[ﬁiﬁ:« . best that is within him. In philosophical terms, ke

.30
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A ' : <
_’\ must practice "eudamonism,... the ethical dottrine that
| each person is obligeg to know and to live ;n the truth
of his daimon, thereby progressively.actualizing an
excellence that is his innately and poter;tially."38
In psychological terms, he must try to.achieve 'self-
) actualization," which Maslow de%ines as "ihe full use
and exploitation of talents, capacities, potent1ali;iés.“3?

To .do thls,'odysseus must be willing to strive

heroically for excellence (argte) and reputation (kleos).

It would be safe to say that unless he is willing to

. . ) h V4
persevere nobly 1in all situations the individual 1§
. / '
autoratycally disqualified from an honorable place 1in

the Homeric world. Further, since "striving heroically"

1s implicitly equated to *"living fully," 1t 1s the

X

* .
.esfential element separating the full life from an empty |

- and meaningless existence. In a/ﬁlmllar manner Frankl

proposes, .as an antidote to theé existential vacuum 1in.
inner emptiness, that "What man actually needs 1s not a

_ten51on-1ess state but rather the striving and struggling

for some goal worthy of him.“ﬁo v '
/ . .
- Fa . . ;
Thus excellence 1in the Homeric world is to be sought
.’ e a .
in language, manners, patience, 'self-control, insight,
’ »

and foresiaht, although all are to be tempered by

human moderation. This i§)what Goldsworfhy Lowes

?

2 .
Dickinson refers to as the Greek emphasis on "self-
\ .

development."4l The reputation that one gains through

i
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.

o . action'and through self-acclaim and “eventually the praise

of others is one's true immortality; although based on an

egotistical drive, in time it becomes altruistic by

&
b

° ‘ supplylngrone's fellow meﬁ with a mode}-of aspiration

- A}

"who by-doing or suffering sigfifica tly,:.h&s enriched
the lives of gll."42
o Odysseus 1s‘th1g model of excellence. In speech, he
‘1s the story-teller and poet without peef, and as one
. able ?6 even "clothg"ﬁhimself with elegant(verbiage wher,
4 Lo naxed befcre "the Princess Nausikaa. He 1s a model of

»

marnners 1r the court of Nausikxza's father, Alkinoos,
anc elsewhere. Hé'lsy; moéel of,phy51cal(ex;ellence in
o spors 1n tne games with the Phoenicians. He is a model
. of knowleé%e of the arts of war and bravery in their
‘pracplce ir. his slaying of. the suitors. . He is>a model
55 patience in bearing Ehe long travail of his extended
return to Ithaca. -He 1s a mgdel of self-contrcl in
almost’ everything™®he does Lﬁt especially in bearincg the
‘ :
Ou;rag;bus nrgatment‘of the- suitors until the opportune
- moment for retrrguélon. And he is a model of insight
g and foresight in all hls'adventures, particularly in his
reading of human motivation and the guick analysis.of the
problems éresented by new situ;tions. Odysseus thus
.fulfll7s what KazantZakis, paraphra51ng Julian Huxley, -

refers to,as "man s<mqéE sacred duty...to promote the

m?}imum fulfillment of the [cuftural] evolutlonary

. )
. o

o .32 .
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process on the eartq....Tﬁis includes the fullest

realization of his inherent possibili;ies."43

As the Homeric text implies, an important component

of humanistic education 1s the achievement of a personal
—%
excellence based on self-discipline, dignity, and virtue.

Digraity results from what Frankl labels "the conscious-

ness of one's inner value,"44 and vairtue reflects and

~N
asserts one's ability to achieve excellence. Actually,
. -
one Can see that all four terms--excellence, self-control,
! ~
. ’ .
dignity and virtue--are interrelated and almost interchange-

atle; all incorporate the ideal expression of humar life.

<n4s, humarnistic-educators need to recognize and foster'
v

P ]
personal excellence.

Man's society in the Odyssey 1s a community of mutual

pfotection from nature and invaders and of individuaal
excellence 1n human nature; 1t also demands self-discipline
fror 1ts merbers. In order that society may fuéctlon to
encourage the best inlmgh, each member must contribute
grace and manners, ethical beH&vior,. énd brotherly love.
Wheré this self-discipline exists, the society presernted
(such as that of Scherie, Pylos, or Spafta)'eiceLls. ./
But whefe Xn;s self;dlsclpline\is lack{ng, such as 1in
the anti-society created by the suitorg at)Ithaca, it
leads man to realize his worst potentialities,

Humanism encourages grace$ ethical behavior, and

brotherly love in our societal interactions; it is

Y L33
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~ Ing*home-rthat gives him 'the strength to go on.

L

29

extremely. important that humanists not only foster these M.

-~

behaﬁiors in their students, but that as educa¥ors they

practice what they profess. As all of this essay and the //,

.

. .
Odyssey implies, what one-practices is whatsone really,

professes. It may be more important than what one

professes. v ‘ -~
) ' ' .

A

VII <~
Mar. cnce mcre must call on self-discipline to
ma.ntair perseverance ang an ordered existence in thre
. - ‘
- / N .
m.ds+ of a threatening nature and an 1ncreasingly
, .
ed , , .
proplem@tic future. The self-discipline of Odysseus

in the face of all his many ordeals offers rich evidence

of this. But there is more to his perserverdance. He
¥ .
persists through all not-orly by "luck or skill [of

’ L 4
character,"4>%%ut also because he has a keen intellectual

s
curiosity and a strong sustaining vision--that of return-

‘

I

4

I

The humanist intellectual curiosity is usually
praised. But this sustaining vision (of man imﬁrql;n
Ve ' v
himself and thereby his spciety) has oftent been chided anc

craticized.. Julian Huxley's concept of cultural evclution
best summarizes this vision. We literally have a choice

between trying to be better human beings or not trying

a§d becoming something less. The view is Utopian; like

all of man's philosophical religious, political, and '

-

)
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educational visions, it is doubtlessly only partially
achievable.” Howéver, this does not make them work'less

»

since "we create the world we live in by our expectations
. /

and attitudes, our ideas and ideals."46

This sust;ining'v1 iQn 1s algo moralistic just as
the Odyssey is moralistic and thliessay 1s mdralistic:
l1fe i1mposes a moral task on.man.4%7? Hode{'s 1mpi1clt
acceptanc? of the teacher as a moralist‘whg tells us ﬁow
to beha§e 1s sti1ll valid--whether We wish 1t to be or
not. He preferred to tell the Greeks how to behave 1in
a way, that reflected honor on themselves and their fellow
man. We, as modern huﬁanlstlé éaucéfors, can encourage
students to choose the Homeric odyésey to humanlsp by
nurturing human naturethrough levels of self-discipline,
trctherly love, open-mindedness, ethical behav1o£,
dignity, grace, virtue, and excellence. For those of
us who love life, there is no choice. We are glad to have
the challenge that humanities offers to all people "tc
rely on their own intelligence, courage, 'and effort 1n
bullding their happiness and fashioning their destiny in
this world."48 . -

As true mentors, let us encourage ourselves and
our Telemakhoil, as Homer encouraged the Greeks, to

emulate the best characteristics of Odysseus: "The

humane, much-enduring, sefv1ceable, widely experienced,

resourceful hero,...undaunted by the long littleness

C 35
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T of life, the tricks of\fate, and the apathy of the
stars.”ag Let us as humanists strive to preserve,
' convey, and live the best of those models of mankind's

aspirations known as the humanities. o .
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THE AMERICAN’HUSICAL: A VALUE-REFLECTING RITUAL

’

WAYNE H. FREEMAN

* I

P [y

America has deveioped two distinct forms of musical
lheater: the muosical comedy and the musical play. One
1s mostly frivolous entertainmekt and the other 1s a more
serious art form concerned "malnl;,with ideas and irportart
huran values."l The musical cofedies Jare musicals that

defy examination, because they are largely 'mindless' and

Just ‘good fun."? The purpose of Anything Goes, for exarple,
1s to enteytain; 1ts plot serves onlyv as a quicle te tie
the cags and songs tocether. However, most of the success-

ful arnd substant:al musicals of the past generation have

beer ‘of the second genre, the musical play. Follies,

A Chérus Line, Cabaret, and Shénandoah represent a type

of Americar masical which has developed into a ritual tha:.%f
reflects, and thef;fore reinforces, our values. .. It is

this musical éenre whicp has made the greatest contribut-

ion to ﬁhé transmission and strengthening of cultural
literacy and which holds the greates£ potential for fur-
thering the understanding of Our'ehltural tradition. For
clarity, however, I will hereagter refer to al}/g;érican

musical theater, regardless of subtle differences, by the

term "musical”.
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Historically, the values reflected and reinforced
in tthe musicals both endure and change. This apparent

contra®iction is a necessary and natural quality'of soc-

d

1!1 values in all aspects of life. In The Nature of

-

Human Values, Milton Rokeach defines value: "an enduring

belief thaé a specific mode of conduct or end-state of

existence is personally or socially preferable to an oppos-
1te or ConVerse mode of conduct or end-state of existence."3
Webster's Mew World Dictioﬁary further defines values as

.
the social prainciples, goals, or standards held or accent*ed

by ar individual, class, or society. A value-‘systern,

theén, is "an enduring crganization of beliefs concerning

preferable modes of conduct or end-gtates of existence
.along a contiruum of relative importance."4 Furthermore
Roxeach speaks of five characteristics of value systems.

’ 1. The total number of values that a person possesses
is relatively small,

2. All men everywhere possess the same values to
different degrees. . :

3. Values are organized into value systems.

4. The antecedents of human values can be traced
to culture, society and i1ts institutions, and
personality,

5. The consequences of human values will be mami
in virtually all phenomena that social scientists

might consider worth investigating and understand-
* 1ing.

Tﬁus, the values we and .our greater sqciologicél plu;ality
possess stay with us always. What changes is the relgtive
scale of importance we place on these values through time,
not the nature of that,vafue itself. (For example, murder

is accepted during times of war.) In other words, a value

- : , 46
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is a variable part of our behavior that leads to emotional
astion or reaction when activated by some form of externa%

stimulus. Musicals as period pieces. illustrate this
L ]
changing yet enduring quality of values. People act out

\

their personal and mythical lives on stage, based wpon

’value preferences and determined by choices dictate?d by '

force emanating from the proscenium arch. The 1involve-

the situation and stimuli of the moment.

" It is because of emotional action gpat a musical
stirulates our thinking about social valles and provides

us with a perspective on reality.
.oV .

I+'s rot life: people don't dance and sing
like this in life. 1It's a show. But go along
with 1t, and you'll be surprised how much life
you carn see through .it....The best musicals...
carn go deeper. Without pretending to give us the .

llusion of life, at certain moments they do
exactly that. They are miraculously vibrant
and pctent 1llusioh, addressed not to the eyes
but to the blood, wh:.:ch dances %®c it. Musicals
are about how life feels, not how it looks.
Tre;, can trace emotions with a suppleness that
makes realistic dramaéiiem arthritic.6

However, since all of the fé@ming'and visual arts cc-
exist 1n the musical, it is this multi-media bombardrent
of the senses that makes. an audience feel "cayght up”

from downbeat to final cu?tain. In any live theater
setting the audience becomes a part of an emotional

ment in a performance of dialogue, chore%gfaphy and musiC.
within the confines of time and space--complete with

errors in balance, memory, movement, dynamics, harmony

o N .
and melody--offers an avenue to reality rather than an

\‘p

escape from it. /

47 '
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This ritulistic reflection of values in ther

American musical can be traced throughout “it's development.
/ ~- T
The first musical performed in America was the English

‘ballad Flora, presented in Charleston, South Carolina,

on February 8, 17355y 1Ip 1828, the farst original Amer-

Ps
1can musical, a burlesque treatment of Hamlet, appeared.

Minstrel éhows, the first to contain popular music, were

-
written and performed in Virginia by 1847. The show mos*

often considered to be the first American musical was a sy

. -
melodramatic spectacle The Black Crook which opened 1in .

New York ir 1866. Nonetheless, 1t was not until 1874 that

-,

the term "musiégz‘cqmedy" was fitst used in describing a
L]

burlesgue of Evangeline.

Throughout the next seventy-five years operettas, -
reviews, extravaganzas and vaudeville flourisﬁed under the
direction of Gilbert and Sullivan, Rudolph Frime, Sigmund
Romberg and Flo Ziegfield. The most notable .creator of
the musical after the turn of the éentury was George M.
Cohan, who celebrated American pride aﬂé.patrlotism with
emotlén-stirring songs such as "It's A Grand 0ld Flag" -
and "I'm A Yankee Dopdle Dandy."

In 1943, aklahomé by Rogers and Hamerstein estab-
lished a new form for the American musical. The 1940 !

production of Rogers and Harts' Pal Joey had begun these

ritualistic practices but the earlier audience responded

g * . —~
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) coolly ko "a song-and-dance production with living,
three-dimensional figures, talking and behaviﬁg like ' -

, ' A .
human 9eings."7 Oklahoma , tHen set the precedents for the

’

) '~ new musical.play, prec ts for plot, characters, daneing,

>
-

music, and production.® This new genre transformed bur-
lesque, operetta, comic opera, minstrel, extravanganzas, ,»

(] vaudevilles, and review into a ritual formula that botk, d

.
—~

entertains ané teaches its audience.
i . ~ .

N \: \
e III

To understanc the meéning of ritual 1in the musical,

one must be aware of.the comglex relationships among \

»

. . »
o plot, sets, costumes, &hsic, staging, and dialogue.

{

Becaucse these elements‘are hardled }n Certain conventicnr-

ally prescribed ways, they share sim:larities witn any
’ »

[ ) solerr act or observance that follows the rlles of accepted )
5 custom (for examgle, a wedding, a funeral, or a massj.

) /
Tne ritual serves to enhance and enricn the social values

o ; it carraies.

The first aspect of this form 1s the plot.
A
On the simplest level, the story line follows tnis
\V/pattern: boy and girl meet; boy and girl are sep-
® arated; boy and girl.are united. Around this
structure .the musical revolves, sometimes adding
comic lovers or following several sets of lovers

and throwing all varieties of obstacles in their
paghs.9

.

b
o The plot of the musical follows this basic outline: 1) a

short dialogue; 2) an opening production number; 3) a

- ;

w ) -
‘ Q '/ -
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series of scenes with action and dialngue incorporating
bothwmusical and dancing numbers which further develop the
plot- 4) a crisis scene to end Act I; 5) a resolutlon of
the crisis in Act II; 6) a final productlon number. The
musical nearly always has two acts: ' the first is longer
than the second; the second echoes the first through
musical reprises.10 This js the ritual formula followed
by most successful musicals since 1943,

Another, element 5f'the ritual, in addition to the
plot, 1s its vaisual éreéentatlon. Certainly the musical

has a tradition of extravagant production, and many of

the earlier shows (The Black Crookx, for example) relied

almost exclu51vely on elaborate settings, costumes, .and
stage effects. But in the modern musical, the visual
effeqts serve a distinct purpose that may be dividedsinto
three interrelated functions: "clarification of the
R piot, intensification of the action, and identlfléatlon of

setting and characters."!

- Costuring, for example, receives careful attention
. ]

L)

because it.clarifies, intensifies, and identifies. 1In
order to do so, costumes follow a set form. The leading
characters are dresséa/hos; elaborately; the supporE}ng
characters,”a little less so; and tne'chorus, most simply.

- For instance, the chorus membérsrin Hello, Dolly! were.

clotheg in carefﬁily coordina&ed turn-of-the-century

cogtume, but not nearly as crnately as Dolly and

o . . : 50
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Vandergelder were. In turn, the complexity of the
) supporting charactérs' costumes lay somewhere between -
the simplicity of the chorus and the embellishment of

th® leads.

- The ritual of the musical ,,,is thus ébverned by
) a set form that relies on spectacular wisual
effects to achieve its purpose. At first con- A
sideration, though, it might seem that the only
purpose of ‘the musical is to entertain; but the :
lasting popularity of the musical suggests that
““they pffer something more than boy-meets-girl

stories, songs, dance routines, and spectacular
stage effects. Just as any ritual clothes its
message in form and visual design that are pleasing
to the viewer and will engage his attention, the
masical... tells a story that contains a message. 12

The subtlety with which the musical conveys 1its
message is due, ir part, to its form which embeds values
and social comment within its musi¢; Irvine and Kirk-

!
patrick have noted that "because the musical foyr has

beéé,con51dered entertainment and not a form of argumen-
tative discourse, it has traditionally been insulated from
the moral and/or cultural restraints normally associated
wiéh verbal'dlscourse:"13 Listeners are not conditioned
to argue with messages in music as they awe with obvious
}hetorical statements. Musical communications are

simply generic. This makes persuasion by music much-

easier and the range of potenfial topics greater.

But the musical line is not the only means

L4
dramatists use to seduce audiences into reflecting upon
d 3,

fiercely held values. .
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The good dramatist knows he must capture ;

their [an audiences). imagination and hold

it. To do this he uses any number of means,

of which those of 'least use to him are intel-

lectual. ' If the audience wants to be carried

away, the dramatist must induce surrendéz,
\  so that he doesn't want to appeal to realon,
rationalization, -or objectivity; these are not
states of mind which will help an audience to
surrender. No. The appeal in the theater
must be to the senses, emotions and instincts.
So we have colour, movement, rhythmical and
musical sounds and use of words, and we have
appeals to the half-conscious and thi uncon-
scious, symbols, myths, and rituals.l

In this manner plaxwright! and composers of musicals
give us images of our own values in ritualistic form.
Part of the fascinétion of the musical is the discovery
of these §mages. Laurence J. Feter speaks of the potential
this reflection has for both éntertainment and thought.
He suggésts that since we don't recognize ourselves

immedlately in this reflective mirror, we laugh before

.realizing the source of the humor. An audience viewing

Cabaret, Company or Follies for the first‘time‘wpuld

likely experience this initial laughter. Only later
would the human foibles and despair presented through

these musicals become salient.

v
Historically, cultures' have used ritual to

strengthen social values and to reflect rather thagxﬂ
' f

A

foreshadow cultural change.

0y
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Ritual‘is a device we use to give our livég

scale and significance, to reassure ourselves

as to the importance of our values, to celebrate

such values. We create rituals when we wish

to strengthen, celebrate or define our common

life and common values, or when we want to

give ourselves confidence, to undertake a certain
. course of action. A ritual generally takes the

form of repeating a pattern of words and gestures

which tgnd to excite us above a normal state of

mind. nce this state of mind is induced, we are

receptive and suggestible and ready for the

climax of the rite. At the cliTgx the essential
nature of something is changed. :

These cultural features of ritual are characteristaic
of theater as well. Art doesn't change the world: art

reflects it. "It 1s going to take more than an evening's
. A —

image making and more than a llttlefa}th and ratual to

/ . . .
make us accept Something which Eﬁzat variance with our

own fiercely defended unconscious values."1® 1Instead

our values are not changed by theater: they are ,acted
* —

out 1in.1t. If the values dramatized orn stage arevaccept-
able in the auéience's context, the listeners Qlll.be
receptive to the arama's message. If they do not tolerate
the values presented, they will rejegt the musical ’
tategorically. .

In 1967 T?ny’critics believed Hair to be an
exception to thf; convention. They perceived 1t a
revolution against not onl¥ the eétablishment, but also
against the musical as a form. However, aithough Hair
is both exceptional and revolutiqnary in many respects$,
it is also a typical musical. As critic Robert Brustein

\

noted, it was "too closely linked to the meretricious

®

593
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conventions of American musicalsl’? to change anything much.
To understand the exceptional qualities of Hair, one
must be aware that "development of the American musical...
X . v >
cannot be traced without some reference e&” the polltlcal,
social, and cultural events against the background of

which that development was taking place."18 Hair is

Lndoubtedly the most topical musica} ever produced. It
publ{ély' celebrates the rejection of traditional values.
.This eVolu%ionary process reflects certain events and
personalities which moved our natidn from a posture of
nationalism to one of natioqal guilt and 3Féertainty.
The advenf of the Beatles and the assassinations of the
. Kenne%if, coupled with the growing unpopularity of the,
.Vietnamese war and anr assertive drug-rock subculture,
ushered in a new age in America. The acceptance of
traditional beliefs, conditions, and controls over life
seemed less tenable. It was the dawning of a new concern
P and perspective about human &ontrol over one's destiny;
1t was, to paraphrase Hair, the dawning of the age of
) *_Aquarius . ' ' . A:Jf , ’ )
Hair was also revolutionary theatrically because

conventional qirecting techniques were not practiced.

3

. .
In more traditional theater, a mus}cal reaches 1its

3

- opening night by following these approximate steps:
. A J

casting; memorization of lines; blocking and-staging *

. . s ‘ r
SRR S ’
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”(‘ . - under careful direction; rehearsal umtil all fiovement

- «

and dialy@ are routine; .addition of complete setsfy -

props,. and lighting; more rehear\s\al; addition of t.h7 v.
o 9 : 2

o “ ' orchest;a 'an'd c,gstumes; and still more rehearsal under P
-, ; -~ .

. ,contlnued strict dlrect;On.' Hair's dxreetors, hqyever,

- < 7 . e ( . .
- - . _followed few of these rules. They were continually * - 3

» ) - \

'@ casting "(the c§§ was seldom the same unit) and thé N LN
N S

&

. Q 8 rghearsals were void of specific direction. Rehearsals, ]

. . instead, consisted mainly of Pavlovian conditioning »f;‘\ "
\", N - & \\
o = ga;nes de51gned to make ;the tribe act with apparent sp - ~
- *
. ' tanelt; to ¢ertain stage :stimuli. ’ . CN

v

-

. .The" most notab’le exanple of unconv ntional direc n’;;

® tech®iques wdk the controversial nude schbne at the' end Y,

:5', ,of Act I. The cast was- not directed to fake their clothes ~ ’

A

B : off by specific directipn. It became a nude scene by

‘ . ) . > . i
® ’ - conditioning the cast through the pseudo-sexual games

Mpyed in rehearsal and by ‘su'gges&on of the directoY L e

L ]

& . . . .
. who only "inferred" its appropriateness as an anti- %

® - establishment symbolic gesture. 1In the instance of Hair,

e i .
this dire'cting techﬁique was succgssful. Larrie Davis, -

. a member of the tr{be, descz&)ed this process: . ‘

! 2 Q ‘Bverythlng he \{roducer Michael Butler] said -
‘. y implied’ an attitude of@ down wi¥h the estab-
& lidhmentw or "down with ‘he theatet estab- B a
’ - lishment.» It became a § of litany. He N
" would tell us that rules are meant to, be
: " broken; no one should have to do anyfﬁmg he
] *, - doesn't want &o do; W@alre all equal; and
: ! above all, a love-tr so love, love ybur-

_ selves, one another ahd abovegall, the
. . audlence..Je had to’ be evangglical, because
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Hair set out to Shange people;, not just
. entqtta}nlthem.l .
This attempt at the profound, however, &Ndn't make.

Hait di€ferdnt; it made it typical because it reflected

changing American values. Nevertheless it is unique ip

reflectiné social change while that change was in process.

¢h§£2::a&way§~evokeé a sense of shogk from those who have
Q?t ye¥' accepted the iCevitable. gfi\things‘that seemed
S0 shoc§1ng %o middle America in 1967 have become facts .
of life in 19;3: the discussion of sexual pre?e}ence |
and alternfte lifestiyles (Hair preached acceptance of
QomOSexual;ty), the unisex a!brégch to d;ess{pg (blue
jeans were c05£umes iR gglz), the progress 5f the equal
rigﬁts movement (Hair aQVGEated women's equality); the
decriminalization of marijuana offenses-(Hair supported
A -

the innocence 6f this drug), the rising divorce rate

(Hair's innuendo was a mockery of marriage), the low v

-esteem for government and patriotism (Hair was anti-

N . |
establishmegt), the end of the draft (Hair held draft

card'burnﬂkgs), and the sexual rewolution and the length

of male hair styles (Hair's cast 2;;§4§£omiscuoué long-
q ) ) ~
- haims). The presentatioh of-all Yhese controversial

issues is supported by rock music- of the counter-culture.

[

> .
Hair is important as a particularly graphic illys-

tration of the symptoms idié!;tic to the post-war era in

America. However, other musicals both before and after

@

-

Hair have commented upon the increased complexity of our

»

» 56  {

-



'L
.

' 4
o ’ -
53 : -
@ ' lives since the war. Hair represents both a continuation

of this convention and its unique transformation.
. 1 . N

- 3

]

® - — v,
Since World War II, musicals have described complex

human conéftidns in which post-war Amer¥icans found them-

o ‘ selves. Before World War II the population of America

. w

was comparatively stable. Communities were places where
people grew up, had foots, livgd, worshiped'and“ﬁiéd.

o Most people knew their neighbors, lived near their parenss,
worked near their homes, traveled within a lim@ted
geograﬁhic area, held firm religiocus beliefs, and expected

o little from iife; it was widely accepted that it was

external conditions; government, and God "from Whom all
blesgings flowed."

. c ~fhe war changed all that. It cﬂanged the way

Americang thought and lived-by precipitating the need#for
a mobile society and whetting the appetite to travel. It
- created an expl;;ion in technology that brought television,
5et planés, hydrogen bombs, and instant-plastic-disposable-
mass everythipg. "
Comditions brought oﬁ by the rapid geometric. expan-
sion in'population, government, science and technqugy
fostered a lack of spiritual equilibriap."Darwinian“

theory, the actuality of cloning and the proliferation of

scientific breakthroughs have -added to a lack of faith.in

”

a7
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‘things unseen. THe bumper stickers say "I Found It"

but thefe is an incr asing do&Ut'about what "it" actually
» i;; 'The fact that church attendance is down and psychb- )
¢ analysis up is silent testimony to this reality. )
;éae effects of these events upon America, are man-

fest .in all arts, from abstract painting to popular

A £

music, This is true of the American musical, as well.
The increase in psychiatric problems is exemplified by’

Lady In The Dark (1949), a‘musicaf}about the guilt of L

14

liVing ?ogether as unmarrieds and the lack of.definition
din our personal goals.

The iconoclastic he@oﬁism maglggst.in Hair has been
mentioned at length; preceeding it by several years was
Cabaret, a musical nearly as shocking. 6abaret's story
-, refers to human decadence, corruption, greed, and passions.

Although set in prs‘war Germany, 1t 1s actually a parable
of American life of the fiftiés. The characters, even’’
the more. lovable ones, are peopfe interested only 1in -
fthém§ilves. The characters are so self-oriented that
they can not or would not ééﬂ%e:n themselves with ﬁhe-

. larger immediate and imperative issues in life. Recog-

nition of the Jews as equals, for example, requires sigply

foo much involvement. It dis far easier for the Emcee
. only to dance with a female gorilla and comment that she

doesn't look Jewish at all. The show's message concerns

L) ) . .
the blind pursuit of personal pleasure and its resulting
&

L

! \
r,
Q . ~
S '8 \
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_degradation of the human spirit and suggests that life---

.

unless we guard against it=m decadence---is\‘%tCabaret, old

chum, «

The 1970 musical Follies reflect@ growing lack "\
D . . /
of faith, the increasing acceptance of ex1stentiafist

philosophy, and our increasing divorce rate: aging actors

’

and actresses’ return to campus in an attempt to recapture
the vigor of their younger days.

Follies represented a state of mind of ‘
America between the two world wars, Up until .
18435, Arcrica was the good guy, everything was
l1cdealistic andshopeful and America was going to

lead the world. Now you see the country is a

riot of national guilt, the dream has collapsed, »
everything has turned #C tubble underfoot, ancé\
that's what the show was about also...the
collapse of the dream. 1It's not about how

difficult 1t is to stay married over a period

of thirty years....It's how all your hopes tar-

nish ancd how if you live on regret and despair ‘
youd might as well pack up, for to live 1in the ’
past 1s foolish, 20

Another 1970 musaical, Corparny, dealt with the increasing
drfficulty in developing meénlngful interpersonal -
¥ : :

relationships. A lone unmarried man 1s the focus of a
crowd of couples who dewise a geries of relationships .
to make him "happy."-

.+ Compahy...dealt witn’the increasing diffi-

i culty of making one-to<one relationships in an )

-increasingly dehumanizegd society....It's the

lonely crowd syndrome. 1#%s alsd abfgt exgect- &
ing relationships to be what they're not,2

As a final example, A Chorus Line (1975) isolates

~

and magnifies our collective loneliness through the

metaph of a chorus-line audition. anb auditioning

-

<,
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" chorus member tells of a personal search for meaning in
/

v
life and of the imperative need to belong. One member

- .

concedes,."God, I hope I gét it [the part being caét]."
The cast admits to submitting to this humiliating audition
for “léve." A first i1nterpretation suggests a love of
work in.the chorus lf%e. Qowever, further. reflection

7

brings the realization that the cast of A Chorus Line,

P

and society at lari; is willing to endure almost any
v A Y
dehumanizing process.in order to experience the "love”

inherent in belonging to an :dertifiatle groug.

VI

The musical, then, 1s a ritual reflecting our

-
v

anging values 1in order to re:nforce them. Since
/

wcrid war II musicals have focused on a search for
ﬁeanlng and.perso;alxldentlty in an age of anxiety.
The ritual of the Americar musical wiil, no doubt, con-
tirnue as loﬁg as people need to reaffirm their personal
beliefs or until they discover a new fo{p to provide

this reafflrmation.

A : 60
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COMMUNITY COLLEGES AND LITERACY
DONALD B. EPSTEIN K

I

Any proposal tolincrease the literacy skills of

°- community college students must recognize and incorporate

the non-;radltional nature of these students. It must '

recognize that most of these students use the community
college as a vehicle for self-improvement and social '

and economic mobility through occupational training .

rather than completing a baccalaureate degree. However,
this training must include llteraéy both for the tech-

nical éemands @f most jobs today and for the increasing
flex:ki1lity 1n'éontemporary career patterns.

° : . literacy will help students' self-improvement by
increasing their ability to express desires and opinions
cocherently and ta make feelings abéut thems?:QQS come out

‘ln a positive manner. This is not a6 easy\task, and

. a%y Jiteracy program, if it is to succeed, mugt be candid
‘ with students.: They must be told, at the outset, of the
time inbongd to improve literacy skills. , They must be
//ﬁadé-aware that two yearé of community college training

- may encompass three to four years' work foa those deficient

A

“
-

in basic academic skills. Students must be intensively
counseled on a oné€-to-one basis and be made to see,,

through a special coyrse or other aid, that they are
-

1

3~

“ e - * “ 64 -
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primarily respopsible for their own success or failure.

Students must be tested and evaluated before any meaning-

-
ful counseling can occur and the college must commit its

resources to aiding this program. —

i

' )
\ IT

,

Literacy Has been the traditional way* of exefting
power.by a segment of the population concerned with per-
petuating 1ts privileged status by monopolizing essentidl
knowléﬁge. ‘Usually this knowledge involved a religious
or state function; a pfiesthood could interpret 6m§ns from
thg heavens or derive laws from a deity and transcribe
inventory records into perma;ent form gither on papyrus
or stone. From the dawn of civilization in Egypt and
Mesopotamia, those who possessed skills ;n l;tergéy were
raised tg the highést positions 1n the state. Indeed, ro
stagg\;;n exist for any length of time 1n a permanent
location without written records of farm:lies and bound-
aries. The”art of writing was second in importance. only

.to warr?gr skills for anc1ent~soc1et1es. Every advanced
culture in the world which developed inte a flourishing
and ‘lasting civilization has had to develop a written
language. | ®

\
But this written language was not'a broadly based

skill. On the contrary, the skill was often 1nterwoven

- With taboos redulating the spread of secrets of a scribal

)

"
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>. class. Educa‘ﬁion was thus confined to an uppe;: crust of |
staté officials, religious leaders and scribes with the

masses left out of the secrets. Learning was entirely
L P -

P private until very.late in antiquity and state support of

literacy training’was unthinkable. Still, a literary

)

culture dominated the world of learning by the time of

e . Greece and Rome. Long and complex works of poetry and

-

*ohilosophy were t?anscrlbeé and stored in libraries thoug-.
practical acce;s to these sources was restricted to those
® whe could «ead. Popular culture was transmitted orally.
In the medieval period no substantial change in this
pat%?rn occurred except to restrict the sources of liter-
® . acy to Christian culture, excluding a broad category of
tales fror Greece and Rome. A priestly class held an

~

almost exclusive menopoly of literacy with few exceptaiors.

”

® Indeed, the Germanic rulers of Europe scoffed at reading

as being OQ}Y fit for priests. The technology of litefacy
* N = / »
has not changed since the days of Egypt. The majority of

® manuscripts being produced were recorded on either vellum

or papyrus, a slow and expensive process of reproduction.

¢

Public education was confined to cathedral schools ang

) / was mainlir for those who were destined for the priest+ood.'

However, in the high Middle Ages, first in Italy;
and later. in Northern Europe,.a profound change was occur-

Q- ring that would upset two millenia of literary tradition.

Thys was the result of the rise of a new type of person,

66
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the middle class merchant, and a new technology of liter-
acf. This changenwas not brought about by the invention
. of printing as most people would suppcse. It was her-
alded by the discovefy and introduction to the West of
the Chinese art of papermaking. The Italian merchants,
by the twelftﬁ century, had developed an international
commerce with the Orient wh¥ch necessitated new forms of

o

- *
business techniques such as insurance contracts. The

record-keeping function of business exploded exponentially

until trade would have otherwise been stifled by the lack

of a receptor medium. (Remember that 1t took seven hun-

>

dred sheep tc produce enough vellum for one Bible.) -
Paper making solved the irmediate medium problem; and the

business community assumed responsibility for educating
-

a new sort of person, ligeréte in the Ppractical skills of
: ~
letter writing and business record keeping. Merchants

established their own schools for fraining clerks (the

name of covrse deriving from the clersy, but not taking

-

on a secular meaning). ,

]

These schools bed%h to produce new textbooks such as

the ars dictaminis, the art of letter writing (later

medieval students would carry these not only into the

merchant schools, but into the new universities as well).

An entirely new body of students appeared in Europe ’

"

starting in the thirteenth century. These were essentially

5

sons of 1lliterate but successful peasants who wished to

join the ranks of the city merchants. As the demand for

L




literady ihcreased among the merchant class the need for
* .

skilled teachers agpea!é*izsilﬂlliﬂthuS causing an even

*

g

grﬂgtég demand fZQ\litera . trainihg. The inﬁfntion of
printing in the mid-fifteenth century only added fuel to
this fire 6f demand by sharply reducing the cost\of |
reproducing books on the paper mediuT: Indeed the cost

of school texts, was reduced by 99%.

When we add the sixteenth century development 1in

- s
.

religious thought to the technology of literacy, the
mixture® produces a greater desire and determination’to

read and write. Flrsg of agl, the Protestant rQCBTﬁtiOn

leé by Luther and Calvin emphasized the religious nec-

essity of Bible reading for salvation, thus making liter-

-

acy for the masses a holy duty. 1In Catholic areas the
same spirit.of religious literacy prevailed with corres-
ponding movements to increase literacy. 1In addition bgth

gellglous groups wanted to convert the newly discoyered
. ) N ’/'

and spread the faith to the new continent.

Ameraican Indians
A shaping influence upon American historical events

1n the seventeenth Century was the settlers' predisposition

to found schools. New England became the center of this

.

movement. There, new universities were established to
train ministers, but these ministers came from Quite

ordinary backgrounds by European standards. A pre-

2

college school was necessary to teach these hitherto
. e » o .

illiterate people elementary literacy for Bible reading.

- L3
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In additidn, New England s ‘democratic polltlc&%}:ﬁ?os-

phere, with-its town meetihgs and broad-based C

governance, necessltated llterate c1t12en§\hnd congregagts.l

« Every New England town had a coan)Y ol to teach

~\elementary reading. Thls'school was su#ported by public
p

_ taxes on land and was run by a school committee elected
’ . fad ) . .
by the townspepple. The curriculum was slanted heavily
9

)
towards .the moral and Protéstﬁnt, but secular scholar- t

%

shia_prevaileq. This movement §ame to be expanded in
the early nineteenth century to embrage the newly arriv-
ing I;ish immigrants. Horace Mann, the Boston school
superintenéant of the 1820's, had a v}sion of universal

educational Eystems extending thro%gh adolescence, giu@hg

every child literacy skills as well as instruction 1in

LS
[y

. American cit¥zenship and vocatiohéésadvantages.o Furthe-
this trgnd was fed By*the growingvspir}t of nationalis :
gnd western expan;ion in Améficaq which needed new peop3';
from Europe to mold 1ntohnew Americans. foverfy %trickgzj[

iﬁr' , Germans, Italiaﬁ%héﬁd Jewgl;gngndéd eagerly to

t

of a‘free public education, an “pper clags'

prerogative in Europe. Moreover, each of these cultures

had /an historic tradition which respected the word as
» . X
\vine and the scholar as saintly. It(took'little con-

-

"vincing to persuade these new citizens to support public

2

‘eddcation and to discipline their-children to accept the

.. L 4
rigors,of the schoolhouse. L

b | 69 ’
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Even beyond the elementary education given in the
local ézhool, Americans desired a dreater chance to

participate in a community of learning. College education,
<

»

restricted to a small qgass of people before the American
Revolution and only used for training ministers, thsicians
anq.lawyers,.was given a democratic impetes from the.IP
beginnings of the nation. Thomas Jefferson founded .the
Universi:; of Virglnia as a public non-sectarian school
- .
in the 1790's. The University of Penneylvania, founded
by Benjamin Franklin, was established for the purpose o{
training¥oor youth to the highest degree. The open
door to college wes not a twentieth century idea, bgt

a n%peteen th\century cohcept 1ncorporated in’ two events.

JFixst, -the Cilty Coll‘ege of New York was founded in 1840,

-

fostering the principle of a free college for local res-
~»
S - .
idents unable to attend private schools for reasons of

fin3nce.' Second, the Morriﬁd Act (1868) established

[N

land grant’ colleges to train the rural populatien_in ' v

useful knowledge. thus beginning the connedtion between \q!?

highér education and the practical and ‘voc tibnal skills

such as agriculture and mechanlcal englneerlng Both

land grant colleges and‘c1ty colleges had ah open door

any high school graduate was eligible_ to agtend.
. ! \./,\ : )

To both these institutions flocked the sons of

immigrafts and farmers, eager to learn new skills which

would propel them into the middle class end into~secdpe
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jobs. It was a far cry from Oxford and Caﬁbridge,’but ~

from the pragmatic American point of view, if worked.
. ’ '
Old jobs considered beneath the dignity of Europeans came

to\havé new status with,an American college degree behind
them. This,'coupleq‘with an almost unbroken economic
expansion Easbihg into the 4950'5, made college ;rain}qg
tantamount to economic success. After World war II, thif,
economic boom continued to create a demand.for technically
* [
trained students in all fields with, again, unlimited job
possibilities. New moniy was 6b§ainea for education

4
through federal assistance starting with the ‘National

A NPCI .
Student Administration in the 1939's and continuing with -
A

the G.I. Bill and scholarship grants.

The supply of money availagle from federal and
local sources created a demand for educational services
‘hich even the expaﬁsion-minded'colleges could not keep
up with. Thus the impetus was giveh for the founding of

1

.thg community cdllege movement during the period 1945-

13955, 'Although junior %:lleges had existed for'a_long

time in some communities, the idea of a comprehensive
college embracing both academic and technical-vocational’

education was new. Further, this new .i1dea was tied to

existing political divisiorfs for school-districts, often

making the college an adjunct to the local high school.
But the problem$ began to arise. Starting with the
a . \.
1960's and continuing to the present, several new factors
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[

came into being which made the job of the.new comprehensive
commgpity college far different from its earlier models,
.the city and land.grant colleges. First of all, the
student pépulation-begén decli;ing for the first time in
history. Birth rates dwindled in the 1950's and reached

a zeré grOWth-raéé gy the late 1960's. No longer could#

an ever:growing population be counted on to expand '

LY

educational 1nst1Q&Elons. Second, the saturation point

*

\ \

had been feggh d i1in higher education: almos: all quéﬁlf-
1ec stu:ient% Qattending la postsecondary school, By
197C. The second and thlra generation of.college stucents
were emerging from tée pioneering efforts of ‘the city and
land grant cdlleges. These séudents assumed that they

would go to college, not as a rare privilege, but as a
-

- ’ .
right. Furthermore, this group was not expanding but,

,in fact, was declining in numbers.gq If the colleges were °

to survive, especlially the newfy founded community colleges

wrich did not have the acaderic or t®chnical reputation

" 'of the older schools, then a new clientele had to be fognd.'

-

III )

And thls clientele was indeed forthcoming. : It was

produced by the very technoiogy that the four-year schools

. i ¢
created. Aufomation began to eliminate traditfional unskilled

marual labor jobs, thus displac;ng mélllons of workers and

. ® . .
leaving their effspring with no hope of enteripg the .local
3

’

-
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. . - . '
mill at 18. These individuals quidkly percéived the new o
community colleges as a way out of ponerty or deadend jobs ®
into- new careers, but they had&po idea ef?what that'edu-‘
" cation enconpassedl- An increasingly problematicssocial ’ . e
order brought students from diverse tackgrounds. Next,*
a brief surg% was created by the unpopular Vietnaw war
<
yhlch both offered exemption from the draft' for college e
students and, at the,same time, gave ‘money to veterans;
howeverj.reduced benefits for attending college made'the
cormunity tollege the only alternative. - : o

'Thus, the comMnationtof history, economics, war,

and a changing learning envirornment led to a new studert
“

Ll

icpulatlon which has to cope with the demands of higher
. 1~ '
» education without a background 1 4cademic tralnlng.f

Adied tO'thlS is the fact nat a new technology of learn-

ing’ rendered manj s+tudents 1ncapable of using traditional N “
acaderic skills. The widespread use of television and
films af?er World War 1II ied to a decline in reading: "
most peaple gained their ne&s and entertainment not from ,

the Guttenburg medium but from the electronic screen. ,
- B
~ .
- Concommitant with educational demands of the new studen ts
i
was the fact that often these students could not read at. - @

[ .

levels formerly thought to be minimally acceptable for

cellege stiidents. Today, these problems are not confined

.i

to the gommunity college but present a trend recognized

by all colleges. Community colleges, however, by their.

»- :
- 73 T e
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Py ‘very nAature a‘s" open-do r institutions attract students !
with sfill levels below those of four-year schools. The
different cultural background and value for education

® . and the problems of returning students create an abyss

) -~

[ §

betw;qugze traditional expectations of higher education .
.

and the newer realities of anprepared students.

- Tra

® . . The educational problems.associated with these

-

even+ts are com;ihex,‘ealing with educational policy and

t

expectat:ions, individual psychology, and cultural pheromena. Q

o ’ Tre aspect of pedagofy best 'treated is an area thatwig, ¢

. « . .
as teachers, can affect to the.greatest degree--“learning
Ve ' .
4 disacilities. First of all, there must be a recogritior .
e of the problem and-its causes. We are not dealing with

tradé:.t:onal studénts, but ones whc come from an environ-

. R - N T
mer+ where learning 1s at a distinct disadvantage.  They
o are nct ready to read or write or compete at anywhere

v
near a college level. Ané 'we cannot hope to teach them

’

.

subject matter on the college level unless we are preparec

< - : .
e - to treat their differences. Placing them directly +dinto

<

college level classes leads only to dilution of apourse

materials Qr to a«frustrating phendmena of' attrition. ¥

’ - o
\

IV

’

The ‘best example that I know of dealing with this ;f

) problem is a Guided Studies Program recently instituted

op an experimental .basis at Clackamas Community College

.
\ ’
+

kl ‘ - 4 ¢ i
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(Oregon), un8er the direction of Mr. Kent Heaton of the e
Counseling Department. It is a program that deliberately
leaves out all reference to. remediation. First of all,
it acknowledges a fact about comm;nity colleges long recog- ) ®
niéed but never used--tﬁét our students are frofn a wide

.range of abilities and go to school for a wide variet of
reasons. Thus, we pretest gzégx student upon entrance to ®
the co%legé,‘regardless of the number of hgurs_tgtén or

> -

courses chosen. A basic literacy level 1s regquired 1in
3

order for a student to be admitted into regular courses ®
-, | | ‘
of any curriculum. If a minimum score is not achieved \\

exther by the Amer:ican College Test or by the Scholastic
[3

Artitude Test, the student 1s strongly directed and
:ounseiea‘znto the Guided 'Studies Program (see Table 1.

Trne sccres on these natioral tests/or on those admiristered
, !

by the college counseling and mathematics departments are o
X used to place students in appropriate courses. What we

have foundg 5t\Clackamas 1s that about 20-25% of all students &

~

(vocational and academic) are eligible for this-program. ®

. The program consists of three components. After the test-

1. phase comes an 1ntense per{od of individual counseling
in which students are advised into a. program tailored to e

their i1ndividual needs. For example, we find that some

N _ students can achi#e basic literacy but not computational

-

ot

skills,; thpse students would be allowed to take a college ®
level writing-course but would be required to take 4
i “ - / .,

»

o v ‘ 75 ’ o
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. femedial course }h\aritfﬁii;é. It is the rare gtu)ﬁnt
that does not posséss some basic skills, but many do not
possess all the skills nec&#sary for entry level college
work. There are a varwety of courseqpgnd programs avail-
able a} Clackamas to ;ulfill stu&énts"nééds, ranging from
formal remediaiﬁEnglish courses which carry no college
créd*t io dividual tutoring by peers. There are lab-
oratcries dévoted to programmed learning, designed to
irmrrcve wrating, math skills and reading compreh;nslon.

But the Gulded’Spudles Program does not end here.
aci;t;oé tc the courses, the program recogrizes the
new student's uncertainty 1n entering a new\learning
environment. The prograr acknowledges that the individ- »
‘.

heed of helr are those whc ofter have the
X . ) .
greatest psychological barriers §o success. To help ther,
r o
all students in the Guided Studies Program are requirsg

tc take 'a new type of ﬁsychology.course which carries

college crecd:t. "Psychology of Personality" 1s taught

by the counseling department. The aim of the course‘'is
the individual recognition of self and the assumption of
responsibility for actions. Often these students have

gone through life blaming parents, teachers, or spouses <
; ‘ o .
for their failure and have never recognized their own

.

'respon51b111ty for their . actiops. This course is designed

\ o . . !
gQ\ﬁalter that view and asks the stud%nts truly to look at .

themselves for the fairst “time in their lives. ‘
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4 The third phase of this program is designed to over-

come the cultural barriers to education. This part seeks

— .
to make the student comfortable .in a new world of learn-

" ing and to ease the transition from street corner to
class;oomﬂ Basicélly, Elackamas Cammunity College has
designed a course called "Humanities Experiencg" which
introduces’the student to the world of the arts, liter-
ature; and history thr;ugh local experienceg such as
folklore, historic building tours, free concerts, and
plays. It attempts to bring the community's culth:al
arné historical re;ources into being; students, ofter for

\Q; the firgt time in their lives, are made to reccgnize that

their communlty has a life not linked to mere survival

ty

ut attached to the highest asgiratiors of all human-

kznd. "Culwure" is not ar alien term reserved for the
o
rich and well educated but belongs to everybody, includ-
-

ing themselves, for they are part of awich cultural

heritage that ancestors, from whatever WO{id regior.,
~
[\§
) brought to this country and made -a part of a fiewcultural

<
system.

’

The results of thi% experament so far have been

.. heartering. Fzgsé of all, Clackamas was faced with the ;

. ‘\fradltion§l grobleﬁ/of high attraition in ;hg lower
dqartlle of the student population. Up to 95% of these
individuals simply gave up and left college. Those that

went to regular classes and struggled often iﬁflicted their

o 77
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problems on the classes, fgfcing teachers to lower
expectations and dilute courses so as to help those who .

AN .
were floundqring. By removing them from the mainstrear

. 4
Al ] . . .
of academic and vocational courses, teachers Can 1ncrease

aims fdr.academic performance and not lose those students
who‘féél that simplistic teaching reduces the community
college to the level of a glorified high school. By
. - ¢
givaing §S>se probleﬁ sEudents special attentior andé
courses, their attrigigg rate has beern reduced by 75% .~
F.rther, Jbecause of the reguirement ékatga}l Guided
Studies students téke the.course on personalaty, a néw
.

ser.se cf respons;bllity 1s being developed. Question-
rna.res admlnistgred by the college to students afwer

. OQQ terr have 1hd1cat?d that this phase--the individual
respconsibility--has haé\ghe greafest impact on their,
ilves. -

Alsé'enrollment has increased 1in tﬁe “Humaniéies
Experierce” course; htre vocational s?hdegzw are inducecd
to take college level history and literature courses as

8

part of their general education. The effect, haopefully,

will be a positive cne for the #\ege as a whole; whern

these students enter the regular program and stay the
" full two years, the faculty will be able to work with

them to the greatest extent of their abilities. By

. .
reducing the agptrition rate, the costs of the program

(which are substantial because of the time involved angd *

'
h Y .

\ s /
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the low student/teacher ratio tﬁat remedial cl;sses ; ®
‘deménd) will be repaid throPgh increased FTE over longer ©
;periods.of time. ’ .
®
v
A word now aboutsthe/general academic faculty.
- Literacy is not the pripe responsibility of the counsel- L 2
ing department or the reading laboratory ér the English
departmert. It 1s the job of every instructor to set an \/ﬁ
|
exarple. ¢ And this can only be accomplished by more hard ®
, . .
work addedkgo ar already burdensome schedule. Teachers
Must require their students to write essay examlnétlons
arnd tc redd the books in the library. They must enforce | ®
strict érammatlbal rules 1f orly to impress students
with the irportante cf fo;m as well as content. Every
teacher must volunfeer tc he}b the English, reading and “.
courseling departments in doing their jog of bringing up
tre skill levels of students. And above all teachers
égét not give up ;nd despair about their students. It ®
does us no good to say that we are giver){ the lowest half’w I
of the iot or the worst academic achievers. We must use
all the force of our knowledge and abilities té bring up ' ®
the skill level of the séudentsfwe have. To do otherwise
would be to make the coﬁmunity college an adjunét of the
social welfare systéﬁ, with teachers acting as adult / e

"babysitters.

’ K 79
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Rather than that, all teachers must insist on high

Standards and be prepared to work with studentss over a long

.

period to achieve those standards. Peréonally I have

]

found that: in the long run,'students will respect and
learn more from those teachers who are willing to,demand
much of them kut who are not aloof from address§;; the
special needs of people entering a new world of learning

for the first time. Teachers should try to relate more

tc their students by seeing what skills students possess
and uslng those skills in class. For example, I suspect,
that many an English teacher who can turn out a fire
“Enclish sentence cannot fix an automobile. Many a learned
historian cannot read a welding textbook without a sense
of frustration at not understanding the language. By
relatln; Engaish, social science and humanities courses
to students' lives, perhaps a better way can be achieved
- at making learning ma}é pleasant ané joyful.:
, N .
The CB@munlty college can and, indeed, must be a

e -

place where high academic standards apply. Most insist
that these standards must be supported.fk‘a way that
takes into aécoﬁ£t-£he special nature of thé people
iHVOlveé. The facult? must be prepared to sécrifice
time 1n order to-achieve these high stén@;rds and the

college administration must commit the money necessary

for excellqncé to prevail.
1
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N . Table 1 )‘

INDICA%ORS USED TO DMYERMINE SKILL DEFICIENCY AND
LEVEL~-APPROPRIATE COURSES AT CLA COMMUNITY COLLEGE

-@est\gza?ES’ Clackamas €.C, Course \ -
American College Test
English 0-14% |[WR 11 (Remediai%English). (
15-27% |WR 12 (Fundamé&¥™®s of English) L
. 28-29% |[WR 121 (English Composition),
90-100%|Honors English

‘Q

Mathematics 0-10% [Mth 14 (Remedial Arithmetic)
11-24% |Mth 20, 21 (Fundamentals of Algebra)
o 25-38% [Mth 95 (Imtermediate Algebra)
39-64% |Mth 101 (College Algebra)
65-89% |Mth 102 or 200 (Trigonometry or
R Calculus)
90-99% [Mth 200 (Calculus) O

v

Scholastic Aptitude Test

EMy1ish -350 |WR 1} (Remedial English) «
»350-450 {WR 12 (Fundamentals of English)
450-700 [WR 121 (English Composition)
700- Honors English
Mathematics  0-9 Mth 14 (Remedial Arithmetic)
* 10-14s |Mth 15 (Refresher Mathematics
15-25 |Mth 20, 21 (Fundamentals of Algebra)
26-32 Mth 95 (Intermediate Algebra)
33-41 Mth 101 {College Algebra)
42-50 Mth 200 (Calculus)

- Comparative Guidance and Pl1#ement Program Examination

English -38 |WR 10 (Remedial.'English--tutorial)
39-43 |WR 11 (Remedial-English)
45-49 WR 12 (Fundamentals of English)
51- WR 121 (English Composition)
Reading 0-37 Rd 11 (Developmental Rezding .I)
. 38-44 Rd 12 (Developmental Reading II)
45-48 | Rd 13 (Developmental Reading III)
- 49-60 | EA3—315 (Effective Reading)
7
Department Constructed Mathematics Test
x\\ 0-12 | Mth 14 (Remedial Arithmetic)
. 13-18 Mth 15 (Refresher MathematiT3]
= 19-25 Mth 20, 21 (Fundamentals of Algebra)
26-32 Mth 95 (Intermediate Algebra)
33-38 Mth 101 (College Algebra)
L 39-42 | Math 102 (Trigonometry or Calculus)
ERIC 43- Mth 200 (Calculus) | v
- R‘ PERLNDZN
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SECTION II

0

. . - v R
HUMANISTIC LITERACY FOR COMMUNITY COLLEGE STUDENTS

-

- Y

" - Tre two papers ir th®s section present curricular

to address and develop language skills. Each

.

nts an exilsting program currently in operatipn on a
ccllege campus. -Each suggests that these remed:al

: X w
incorporatec 1nto existing curricula, to
[

-

trengthern skllls in a’dlsc.lpllnes ratner

-

as(é targent to existing progrars. Each

huranists” belief i1n the wortQ of the i1ndividual,

+ 3

language as creator and reflector of thought, andé in

- ; e
Marcaret Byrd Boegeman has developed a writing prograr

sracny as the 1nte§ratiﬁg concept; this genre

-

rms a'natural br;dge to hananlstlc d15c1pllnes ard valyges

by maxing “harar. hlstory ané humane 1ideas the nucleus of
. 4
stucy.

- .
(‘ Peter L. Sharkey presents a campus-wide effort®of one
f -
v

commfur.lty college to aimprove ladguége ski1ills. Since

ertlng skills increase substantially through opportunities

~

to exercise them throughout the cdrrléulum, this course

A s
¢ \ . .
of study provides the central focus for a coordinated
' ’ .

effort through the gommunity college’ curriculum.

.

.




quh these

1nd1y1dual self

direct examples

training.

literacy.

Both

8¢

«
L

curricula present an emphasis upon the
v -~ . .

as writer and creator.- Both present

of nontraditional approa“%é to literary

are directed efforts toward humanistic
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. . . ¢
AUTOBIOGRAPHY IN ENGLISH COMPOSITION,

»

MARGARET BYRD BOEGEMAN ‘

A I

k4

. The freshman composition course.at the community

college is frecuently'dreaded by studen§ and teacher alike.
The students are reluctantly cogpellec into a class they

de nct wart to take, and the 1hstrucvors’;re reluctantly
corpellei into a class they do not want to teach. The

reascrn- for tre rclq”tanv_, or. both parts, is the usually

Ligh guantity of work assigned andé the usually low qual-
1ty of workx corcleted. Ca%ses are myvriad, having to éo

- K - * -
v&;th the too oftern repeated reascns why Johnny and Janxe
car't read and write, with the students' often tedious and
:epeElrlve past twelve"ears of t;éining, or with the fact

that' the class is corpalsory. Students and teachers at
P ’ e
college are additionally han dlcapoe by. th

m <

the commruanity
pro:}er of low morale. Commurity college students 1in

3

overwhelming numbers have the 1dea that they cannot succeed
. t

in acaéemlcs, particularlwin writing. Regardless of

-

whether they are fresh out of high school or returning
. . »

students and-mature adults, and regardless of their actual

ability, this fear prevails.

Conseguently the first and major task of the ™ .

) . . P .
instYuctor is to provide a situation in which the students

believe they can learn. These students must maintain a

L4

87 T . /
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modicum of confidence and sei-f-esteem in order ‘to learn, . - ®
- and while it is not our responsibility to establish )
N
. these quaiities in a student (not to mention the limits
of our a§1lity to do so) we can build on whatever con- e
fidence thé students brlngl At the very ieast, we must | ,
' bé sure that neither our material nor our methodology !
, undermines 1t. Weé need to offer these students the kind ®
i of course which will challenée them and stimulate their
‘ hd .,
interest without either 1nt1m;dati%g them or condescenrd-"
mc:‘ to them, : . e | L 4
Therefore 1f a comminity college composition course.
16 tc be successfhl, the content (the reading and writing
L 4
™ assignments) must be selected with this particular audience . @
, 1n mind. We must begin wnere the students are, bas:c as’
that so;ﬁds,la:d taxe them as far as they can go 1n the ’ -
rime we'have. Just to keep them in class we must accom- * ®
plisn two things. First-we must reach the students -

- 4 -emotlonallf as well aiéglte;lecéaally'and, second, we = p l
mast show ther s;ff1c1ent and believaile reasons foé* . , @
them to write. These students need a goal and purpose

. i .re \
wore 1mmediate than a gracde at the end of the §eme§ter .
‘: (which 1s a. poar motivator f%f stud®uts who believe the; o e
-~ . are going ;o fall’anyway)..\fhey need to see that every /{‘
reading and yrlting assignment has-a direct bearing on, ° .
- ' .
their lives now, while they az; in EH‘ class. It is only . ] ®
when they‘beEome comfortable and familiar with the skills ’
N . ) . “
. 9 Y . ‘ : ¢
d ' ! - 59 A . @
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of reading and writing--and often thisstakes a long

~ ’

, . . \
time--that we GCan expect them to stake out long-term

-goals such as a grade, a degree, or an education for its

[ d

own sake, Thus, we are in the position of trying to give

.
’

a sufvival tool, like.a life preserver, to a group of
v :
[ ]

people whc sagply do not believed it will Melp tH®: float.

Yet by aldowiné ther to’read sorething of irmmediate

® .

. . . .
irritgrest ard tc wrltglsomethlng ofsammed:.ate 1mportance,
@ \ R
tc ther, :t 1s pcssible that within one semester such
—_—= uZi : N ] ,

~stugents can bepreadinc ‘and writing at g respectatle

1

1ng the ermphasis fror reading ahd wraitinc,

Ore aprroacn to-composition which fills all thes® criteraa

focuses corn perscral writing, or autobiography.

Ls

- ¢
Tezcrers have long recognized the value of ‘personal
D .-
-’ ~ . L . "
writing in Ywarrup' exercises: writing from experience

reaX the writer's block,‘lnd.by beginning with the
. . \ . LI - ‘e
' "home" territory, we can build studernts' cor-

o
M
fn
g
wn
lon

B v

fidence ars i1nmerest in‘rrltlngi Systaihing the initial

focus on personal writing tbroughout-the semester allows

stuatf

‘mode that 1s at legst modgstly successful for them,

¢

while simultaneously develbping the same writing skills .

to pursue a subject that.is interesting, in a

-

-
P »

-

s 90 ‘ \.

ti228 ¢f criticisr ard transmit huwranistac vald’es,‘all N,
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that ®re stressed in mest éraditidqal approaches to

composition. _ . . »

L .

If students are going to beAwriting autobiography, ‘i
then it is logical and app{?priate for them to read in
Sy
y ’ * .
this genre also. I do not believe that'students iritate

the mgteiial they read, or>even consciously learn DO gt ©
*

.

te

ot

L]
. T h .
write from reading othé% people, but I do assume tha%
stadents better understand and are moré corfortakle with

ng asszgnmenés when they have reacd a feW exarples

-Trzi.ate-and practical advantages. Firs%, 1t is ezse .
fcr tne students to read. It 1s usuaPly grounded 1n the

e * (Y *
partic.lar texture of specific deta:l which helps to keer

-

. { A
the attention of even reluctant readers. * Rlsc, it ern

C
O
Q)
ta
y
1

- . / -
azes tner to use such deta:l :n thely owrn w

S N R

helps to courteract the uszal breezy generalizations

3

ot
b Bl
jou]

(ns

» . . .
sweep throughout beginning wrating.
* -
*Second, there are usually 'some elements \of narrat:ve

1n autobiography, a form with which stg@eﬁts are fariliar ’

. . \
(fror .film angd telev1sipn,v1f/not from reading) and ' .
» ” . £ . -
therefore comfortable. ¢« Phe fact that narrative 1tself

t

cortains many of the most important elements of compos-

»
1tion--a beginning, a middle, ap end, a strict sense of
8

- . ~ -

91
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.‘ . prbgr‘ess&n,‘caus/e and &ffect, proportion, selectivity,

'Palance and theme--works to the advantage of teacher

"and student. As the form of narrative is easily under-

]

- k .
. Stood, it becomes a teaching toeol whose component parts

-

can be eas1ly demonstrated and analyzed.® Furthermo}e,

’

tne narra®ive 1s a flexible mode of organization and
A C g

»

o can be eas.ly combined with most other rhetorical patterrns:

P

. ‘ R ¢
inZzocticn, deduction, comparisorn/contrast, process
. o
arnalys.s, e=c. .
e ' , Tnird,~ stalexts.find "lives" morg interesting than

\

J-St arcuot anything ‘else! there 1s ar 1mmediate connectisr
- . b

@ Taat tnese stories are true 'ghd not-fictions only strengthens

T. Art s suspe:t,fbut Tratht!..

'
L] .

1
well, tr.tn carn be-trusted. And the partlculig'kind of -
9 - trutn in an actobiogrdphical statemdnt cannot be deried--
. - »

¢ftibns of the writer exercised on >
trne evéenrts oﬁ hl1s or her life. The'strong authorial vcice
»r . bl [ ' )

@ .+ bcton corpels interest and temders confirdence; it 1s a ’

e

[as
)
(it
+
M
t
¥
(0]
te ¢
t
]
()
e
[t)]
H
0

~

- s . !
. volce studtnts will listen to becausé they.know who 1s
‘ -
. ‘ ’ B / .
) spearind.. .

.’n / . Fourth, there 1s inherert in the fofmr of auto-

.

biography an implicit purpose which{Serves the beginning

.

— . _
student as stimulus, ever inspiration. NO one writes

)

® an auéobiqgraphy unless she/hé€ thinks she/he‘has made a
_success of his or her life. The teleology of auto-

blog;aphy is of success through struggle, whether that
&) '..‘ .
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struggle be with self or with circumstance. The tele-

ology of a composition course is (ideally) much the »

«

same. 'Thus, nearly every autobiographer serves the

student as a model for self-development, even if the

LY ] - .
autobilogragher has been the most recalcitrant of sinners,

a St. Augustine, or an Eldridge Cleaver. All of the

autheors show, in one form or another, 'that the process of,
N .

writing about one's life is also a process of contro}ling

’

ore's l:fe. As the students follow their models, it
B f .
pecomes apparent that the process of controlling one's
Ll
life 1s also a process of controlling one's language.

wnhen students w.sh to express with some exactitude the ib

. $
conditions cf their existence, they become considerabl
! J <

»
ert tc the nuances of languagze because these
. 4

. ‘b +
affecc their own.-verbal irage.
.
So, tHe form cf autobiography is easy to read and
‘ . ) ¢

interest:ing for ghe students, while at the same time

.

instruct:ive about writing in some of the mos: important

ways. One pilece of eviderge whilch suggests the success
of this kind of .writing 1s the repeated inclusion in

cqmpositjyor texts of a small group of essays, all in
L . .
the first person: Baldwin's "Notes of a Native Son,"

Orwell's' "Shooting an Elephant," Thoreau's "On the

Duty of Civil Disobedience," and a few others.
.. The humanist benefits of reading autobiography
iy €. ' o
ra?nforce-the practical” advantages. If students study

. '

. J3
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. ]
what human beings have written about themselves, this
puts the human experience at the center of the edugatioqs}a
process, where, in the traditidn> of humanism, it beldngg.
1f, while we areé teaching students to wri®®,/we wish also
£3 inculcate thg values of the humanities, Jo vehicle
could be more effe5E1Ve than this one. ﬁs I have already
pcirted out, students read 1t with Hnteresﬁ and empathy,
»

an® they accept [(perhaps evern too easily) the values of
trhe author. Tne autokbiographical form, tRen, broadens
the.r awareness of otheg conditions of human existence,
ctrner vaiues, and other goals thén those they bring
with therm tc. class. Whatever the 1ssue, whatéver the
degree of controversy and whatever the distance fror

the students' own Lini, from human rights to o1l raights, 3
. r

rmarerial expiained in the first person and grounded in
experiential detail will involve them more effectively

nC revaln witrn ther longer than any other approach to -
' 1

. $,
tre same 1ssues. TPhus’, reading autobiography trarsmits
tical needs of the writing class.

: III
Writing éutob%og}aphy offers many of the same
advantages as reading autoblography.‘ For the student .

1t is interes@gng and motivating to write; for the

- instructor it is interesting and rewarding to read.

34
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a _ Pu#ting aside this last advantage as gratuitous, we can . ®

consider the perhaps obvious benefits of studengs .
interested in investigating their' lives and motivated

» to write about them. It is éxiomatic that interested ®
and motivated students produce‘ better essays. Given ‘
the insecurity characteristic of this group of students,
perhaps even‘more important, is the authority wx-'iting ®
autoblo;raphy confers. No ong else knows more about

» . he subject tharn the student writer. This absalutely

eliminates all plagiarism (which, I have found, 1s the ®
result less of laziness than of fear of being wrong). *

¥ Students cannot plagiarize their ownqlives and beliefs
and would not trust anyone else to &o so. This subject . ®

v 15 so important that 1t cannot be trusted to another

perscn's "help." Students may wx\d;e.,abem/t’gh(elr lives: \
effectively or not effectively, but they will \ot write . ’ | J

stupidly, carelessly or fearfully. This in its\a‘t‘f{v '

a great boon to the teacher and a self-fulfilling success

~f»~§ef—%ﬁe‘ftuﬁent§f§iﬁé'€' the results will be so much better - ®
than anything else they have attempted. .
/ Autob\lograpﬁlcal subjects for writing also functiont -
as great equalizers for the varied backgrounds from which .
thé studént‘:ome. Whether the s£udents 'are young or old,
wealthy or indigent, foreign or native, Elearned or .
l ignorant, all have had a past from which tQ fashion an L oo- ®

-

autoblogiaphy. Thgre can be no "instru‘ctor's slan\" to

e T a3 ]
| Ty |
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this assignment. No race, religion, or political view

" has the advaritagen M the assignment works in favor of

anyocne, it is the older students, who have somewhat more

‘ ‘

L . , . [ 4 ~ .
material in their lives to choose from and who have .

{
Hsually managed to gain a bit of perspective on the

incidentsAin'their pasts. If the studeht's essays are
.shared, however, this advantage serves the rest of the
class as well, as ‘the younger.studenti find the essays
of classmates more satisfying writing models than th\
textboox essays. ’ﬁatching a visible person struggle
through the self-defining proless, particularly one who

has supposedly achieved the freedom of maturity, is
: 3

immeas@rably encouraging to younger s%udents and rein-

\\.:)

forces their own efforts. .
’Autcblographical'writlng has an additional benefit
for the whole class in that it provides amidst variety,

a cormor. topic for discussion. In whatever manner their .

-

essays are shared, students will be able. to recognize

commen problems in trying, %o 1mpose a form on the elusive

material of a life. 1In my class, this sharing of'essays

(through duplicating ther! ané discussing them in small

groups) prev;des some of the most valuable critiques

the students' experieﬁce.»AThe students' interest in X
autobiography is intgrsified when the writer is a clagﬁF//f I .

’

mate. They take seriously their role as .critics and

they wlke seriously the evaluations ‘a suggestions

A}
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offered by the othe;)ftudents. This further strengthens

the instructor's critigues. When students hear similar .
13

evaluations>from several sépf&es, they are much mcre
likely to accept'and act. on them. Discussion of their
own essayé {(as opposed to those “in ‘a text) finds them
willing to ‘consider such formal éroblems as proporilon,
level of diction, unity, and coherence, problems whgch”\
gre often ill.attended when the essays discuésed_§re

not gheir own. Suddenly the problems of selecting the
AY

. v »

right words become immediate and personal and T'rele\{ant,"
to brinhg back a word .from the sixties. The attention

14

" with which they scrutinize each others' work is a model
" of classroom involvement. The subject of a life seems fo

be nearly ag Anteresting to other students as it is to

the writer. T A . _ )

z 4 . . .
Wrixing autobiography also has certain advantages

-

[}

in promotlfg humanistic va{ues, just:és reading autobibgraphy

does,  First, 1t encourages self-reflection, an exercise
L} .

very little pqrsued’by-this group of students at this time
t 1
in ;heir lives. ,(This fact is undenidble by anyone who

teaches at the community college, in spite of what the

-

popular press has to say abgut the "me" generation.)
" In the course of self-reflection, one of the things that
students fradually come to see 1is that each life is a

. \ _ _
process of; growth and c@ﬁnge, an interactien between the
f - &
i

‘self and its particular society. Students begin to see

37 ’
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a differ%ppé between the self who is writs
bfeseﬁt) and the self who is-béihg explained (in the
past).. They begin to sort out what theye haye e%fécted in
their lives and Qhat has come about as the reéulf-of

other fo;cés--family;'gébgraphy; Er economic ¢ircumstances.

.
is a budding familiarity with th

-

In this sorting ott of present ang-past, éauges and éffects

é?;istorical process.
That 1is, a pagtern perceived in the present 1is imposed on
material of the_bast, bogh of whic¢h are contrclled by.gﬁe

mind of the writer.
*

-
/4

As historical process is discovered to them, alBeit 7

uhawares, so also may be some philosophic values. 1In ) v

'
v

self-reflection there is a sorting out of what is important

-

ir. & life and an aligring of ‘those important pieces into
a pattern of values and principles-—priﬁciples lived,,
not principles memorized. This is, ‘of course, the“same.

process that the great autobiographers of the past have

.

undergone, and which makes their works not only interest-

1ng hlétorical documents but timeless records of the

»

human mind. Though tHese students 1in tHe‘community college

will probably not develop in one semester the interest irn
. A

ar ability to read the great autobiographies of history,
the fact that the students aré, HKowever - clumsily, repeat-
ing the struggles for clarity and coherence contained in

those books, both connects them with that past and

¢ A
carries those humanistic values on into the fyture.

T




8

'of the humanistic tradition. ° .
» .
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'As autobiographical-wrifing begins to develop his-
tq,ical awareness and‘philosb hical speculation, we have

already touched on two of the‘threé/méjor subjects of
: k \

hgman%ties curriculg?:‘ ghe other, o{ course, is language
studieg. Wr%tiné autoﬁ%eg;apﬁy reguyires theiwrltef to
prgsenf‘a‘self to‘an’audience.' Selecéing ané shaping
gﬁat‘self~is a process not oﬁly of’self-an;lysié,.but;’

of linguistic skill. Students'must‘study and evaluate,

ho;ﬁver informdlly, strategies of self-analysis and

sélf-presentétion.' Inqhistorical models, (even recent

ones) they can find sdme parallels .and -fecognize some
models. *Writing autobiography and discussing this writing -

~ 7 . . .
sharpens critical skills as well as writing skills, and

brings to students a realization of their connection
. ’ ’

with and dependence on earlier writlng‘mddels, 'This

—_— .

dimension of historical awareness is uiually left for

-

more advanced courses in the history of literature, but

1f the sgsciallzed terminology of rhetoric is omitted

and 1if the ;riting models stﬁaigﬁ are élmple ones, this
concept of historical coﬂhection can be inciudeg without -
spetial effort at tﬁis.beginﬁing levei. _Writers from
the time of Augustine have looked to estap}ishéd models

in the process of shaping their own stories; it is an ,

historical corollary of the form, and another dimension e

So, autobiographical writing isinteresting and ,

' -~
suctessful for @tudents, and it alsc‘helps them to see

99
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) themselves, their values,\gnd thé circumstances of their

fllves more clearly. They £ind that telllng Ehelr sStories

a

- relidbes them of some confusion and some burden of, affirm-

. < -
® ing their presence in the class--one might call it the
! . /
Anc1ent Mariner" syndrome. It is arclar;fylng, iﬁflohf

L2

1ng and heal‘ ct for most df these students who* have

/

a limping self-esteem.

) : Once they have told (themselves
as much as anyone) who they are, they cam much more easily
. move on to otherﬁnid\s of writing. It is a sort of
'd A . e
o fundamenta} estagllshment of themselves as writers to say

on a typewritten page "This 15 who I am,” and a sort of

yeast to the brew of their continued writing.

.~

o *,‘.\
. c o 111 ‘
. lee:\Vhe advantage af autobiography as a subject for
) 'vtudy and as a focus for writing’ it might now pe useful

-

to con51dsr the applications of .1ts foeps within a class.
It 1s possible %o develop a great vériety within the. form

o of futoblography: I am goidb'to bropose one line of

”~

.

devej)opment which 1 hﬁve.ﬁound successful. .

N Naturally,. one bggins w1lth the gimplelpattérns‘ahd

o }works toward the more coﬁpiéx. _Thé narrative is, o%’
’ course, the.easiespﬂform for- the student to try. As -
o pOQnted 6;t éaflier,‘however, the narrative 1is by no,

® means an unscophisticated form; for it requires the

‘

e o Coioe

] i ‘

e i .
students to be coherent, unified, sequential and selective.
- []

)
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Moredver,:nis not the end but only the beginning
of thg rhetori®sl £4rms that can be developed-within
1] .

‘

T autobibgraphy; and for eat¢h fomm there ig a corresponding

' ®

mode of self-apprehension, which, if accurately read

*

by the instrugtor, will suggest the'stage of development

of the student's mind. N
. . N

For example, most students begin to writé'by giving
. ] L) - — -
a simple account of somethiné that happened "to" them.
C e _ :
Whern that something stops acting on them, whether 1t be

' At\‘

. - - -
this stage they are aware 'of themselves as being acted

- v’\-
a kigycle, a parent, or a wave, tHe "story™ will end.
\ . -

upor’ but not as acting themselves. Their lives are
I | :
perceivetd primarily as a ser}es of events--rdtes of

. ¥ . '
rassage, celebrations, accidents--without much ‘orcder,
. y o !
meaning, Or conseguence. Certainly they are not aware

[y

of themselves as controllind the direction or determin-
) \ ‘

ing the values in their lives. - '

,~ This initial and simple stage of self-apprehension

can be deepened 1f tﬁg students are asked to write about

b

an "accomplishhent." While this assignment may still
be presented as a straightforward narrative, students

become aware of themselves as acting on and, to sgme

!

degree, -controlling their lives.) More than likely the
students will use a cause/effect oiganizatig; in this

pieke of writing, showing that their efforts at practicing

something produced a satisfying result or that trying&\
’ - ;

) ——

s

v

. ' 1‘()1” (-
G o
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s?methlng before they were ready resulted in dlsaster. ’ .
y . .

The accompllshment assignment also suggests to the

1

students that somewh{re ~e1ther at the beglnnlng or at

. ¢ ' e L _J

the end of the paper, there should be a s atement about

]

Just what was acgomplished. If this $s included, we /7
_-’ . - . - 3 Al s \ . L4

find that students heve imposed either a deductive or +

inductive pattern on the narrative. - 2

The next 7tep encpurages thé students to move from

ar. "accomplishmént" to a "discovery." JIn this sort of }

progression, students begin to deal with internal
ach:evements (such as insights, determinetions, and
cortrol over emotiaps) as well as the external.. They ™,

may use the assignment to relate the discovery, to clar-

&

1fy phe Yiscovery, or as a means_of\actually making the
(
‘dyscovery. At this péint students become aware of w\{tlng

as a tool for finding out what they think, or writing as

'a medns of thought as well as an expression of thought.
L # '

That 1s a trermhendous amount of concebtual growth i1n only
. .

three wrltlna assignments--from narration of simple

.

sequeﬂce to cause and effect connectlons w1th1n the frame-

work of an 1nduct1ve or deductive pattern, and from pass-

»
ive observations ‘to reallzatlon of accomplé;hments to arn

'eXgloratlon 'of the distinction between external and

‘1nternal achleveifnts They have moved froin the percepts ~

v

‘ot experlence to the contepts of creative thought, and

.

from writing as’a tool which reflects|their reality to

writing as a tool which discovers their reality.

.
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o : - Remarkable as this progress is, it is only the beginning t- ¢

\

of what can be done with personal writing.

o

R . For example, if the students are asked to.write

E )

about a relationship, new writing patterns will naturélly . o
3 . . ) * * R
. develop out of this assignment. First, the students
- ' will be coaxed away from narrative to another form of

organization--illustration, definition, analysis, com- ®

- L 4

R parisor/contrast, or whatever they need to render the -~ -

-
'

relétlonshlp clearly and,satisfactorily, The students

\. become aware that there ig more than one person acting ‘ ‘
3n this relationship; there a;e two or mcre people : .
interactlng, which comrlicates the pattern‘considerab%y. ' | _ '

. \ .

r Further, most relationship's are long :tem affairs, anfi.' \ o .
so the students must condense several years ‘into a}fe: o7
Faragraphs, which 1s much mére-d;fficult than Eompress- 4 N
ing an event of a few hgurs\or evVen a few déys. In A . o

,\\ the discussion of a relationship, the orgapizaﬁion will

ivery,likely take as éuldé;OStS qgualities f?ther %han”' .
events, which requires -students to explore;and 111ustr§§évki ‘ @
1deas as well as facts, i.e. to think ahalytically és(ﬁ .r ‘ ji ‘o
well as describe'cohc%eteiy. i - L / ' :

Other forms of exposition, and other modes of o ®

-

~autobiography can he explored by other yriting aésignj~'

-~

ments. Students can explain reasons for their beliefs, ) . \
. N ’ ‘ . 4 .i ‘
attitudes or changes, in the time-hopored mode of ‘the

confession. They can defend-their pr?ferences and -

: 103 L
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prejudices® in the manner of the apologia, or they can

\ defend in a different sense their vulnerable inner 1lijves

' ¢

by creating roles or masks projecting the way they wish

4

to be seen.

o.
*

They can argue for a political, intellectual, Lt

L
’

B \ or social position based on their own hard-wrought exper-
*lence. Any and all of these writing tasks will challénge

] them to explore new forms of writing while still ground-

1ng their essays in material that is familiar and imaortan;

tc them.

«\

] therar¥ as well as expository possibilities 'exist

. withan this form also. Each year, a few of my students
\ ' : "
chcse to experiment with it. Usually, without my dir-
s 4 -

L ection Or any written models from their readings, one
or two students will furn i1in an exploration of an interior

state of mind, much in the magner of ® story by Virginia

o «“r wWoolf, and written for the’sake Qf the exploration rather

. »
‘than for the sake of any discovery or change that comes
N . .

out of 1t. (This is a somewhat more sophisticated stage
o of the ghird assignmenf® I discussed, on "discoveries.")
while I do not assign such experimernts as these in a

freshman composition course (they might be more
- .

o ' appropriate for creative writing) they nonetheless

«~ regularly if infreguently turn up, suggestiné that -some

.

students are §S{fhologically ready for and interested in

o a more gomplex type of writing than the standard
y '
»
autobiographical forms. Recognizing this, an instructor
P R
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can easily-o%fer such students more chal;enging assign-
ments for the duration of the co:;sel Such‘experimehtsu
are worth ;harinq Qlth the rest of the class, for this
kind of writing done by a‘classm%te iﬁpresses the
students much more than if?it had beer done by V{rginia
Woolf or James Joyge,,and greatly expands their ideas
about what writing is and of. what th?y as writers can do.
Even:pf they will not be required to Feaa or write in
this sﬁyle as dentai techricians or engineers, 1t makes

- ), . .
them aware of ‘dimensions in language thq<\have never

before considered.

. v’

Any of these experiments in autobiographical writing

are vaiuéhle exercises for 1nd1cat1ng to the 1nstructor

the state of the studeht s mental development, as well
»

as for encouraging the student's own skill, confidence

anc clarity of vision. Once students dan assign order,

¢ = . .
meaning, and direction to even a small segment of their
»

lives, they hav% eno;gh control to explore, progress, and
accomplish in other types of writipg. Morecover, they
become eager write, for thé} have discovered that they
have something of their own.to say, a reason for sgying
it and an audience for whaom to say it well.

<ﬁy Therefor®, after students have demonstrated an ease

r

and an ability to write in the autobiographical mode,

~ .- 1‘)5




s

-

? 105

£

the’ 1nstructor withes to encourage them to write in

'other forms as a complement and counterbalance’to the

personel writing, one would wish to make thi; trans-

ition without losing the authority, directness, and

immedlaCy‘personal writing has offeréd.
N

I will suggest

three ways I have found to do this Wigth; sacrificing

v

the continuity of the class or the guality of the studgnts'
' - i >

writing.
‘The first way constructs a bridge between their lives

and the material they have ready. I ask the students to

connect anything in their lives with any of the auto- «
s

biographical essays in the t®xt. This assignment. réguires

\
theR to draw parallels between their lives and the life
of a person they know only through print, by recognizing

a similarity of circumstance, of"character, of attitude,
N

etc. It is a major step toward an inteldectual connection

with the world of history, literature and ideas conyeyed

The discoveries the students
1Y

through the written word.

1]
make are often startling and always original, gratifying

”
to £he teacher and the student as the beginnings of,

analytic thought. In this writing assignment, - since 1t

is pértially based on "objective" material, one can

enter dnto ad’evaluation 0f the logic as well as the

style.of the writing. The form of the writing, though

it develops naturallylout of yﬁe\parallels recognized,

will usually emerge as a comparison/contrast format, which
. ‘o

‘ 106 .

-




o 106 -
7 ’ .
the students may not.yet 'have stried. Thus, there will

. .

. - B
be certain formal elements, gf both content and organ-

ization, which will unify all the writing attempts . and

provide the basis for discussion’at a mofe challenging

intellectual level than the previous assignments-

’

—~

. - N ’

A second successful approach tb expository writirng
that is still grounded in the personal and immediate !
allows the students to analyze another member of the

class iw{order }o help improve hig or her writing. In
4 , .
a one-to-one sipuation,?Where both students know each

other., the writer recognizes a clear purpose and audience
for this aéslgnment and is still able to speak 1n the
firstAperson with the authority besgowéd by familiarity

with the other person's writlng./ If the class has been

-

sharing essays all along (which, as' I have mentidned
- :
above, has numerous benefits), 'then the assignment to

critique thé’yriting of a fellow student is only a

natural extension of, group discussions. These discussions
£
; : ot
will have built the writer's confidence in his or her pow-

~

ers of analy§is. Because of this prior experience at
critiquing, the writer brings to this assignment the
" same authority which she/he has been writing ahout his

or her qown .life. Further, there is a clear reason and ¢
r N

-

a clear. consequence for the essay. . By helping another
A

student reécognize features of his or her writing, Ahe
4 ‘ .

function of the analysis is made immediate and concrete.

y A Ly
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-The ‘"reality™ of this writing pssidnmeht is an adﬁitiohai

motivation. The assignment is valuabXe not only 'to the
- - , . .- 4
writer, but also to the critic.

It usually reinforces -
the suggestlons of the 1nstructor (which have, been- made

privately and in wrltlng,épot verbally and to the group)
) \

and provides a more tangible and lasting piece of eval- ,

uation'than'the discussions have given.
Students must have had exposure to about thrime .
papers by another student to begin to recognize sty{;stiq

features of that writiﬁg But if these paizfs have been

clscussed separately in class, the wrlter S no trouble

lirking ther and identifying the emerglng patterns.

my experience with this assignment,

"

I can testify .
.- .
that 1t is encgmously successful.

The third suggestion I have for sustaining the
.interest and power of personal wrltlng, whlle movlng into
"objective" subjects, is to give'the students a long

piece of autobiographical writing, preferably a tomplete\

boar,

and ask them to write on this subject. ByJenterlng

into what is in ‘effect another Qhe to-one relationship

(though this time with a person they can know only through

his or her writing), students are able to sustain the

-

same interest in a life and ‘the same connection.with the

#erson about whom they are writing as they were with the

assignment just discussed.

-~

The types of writing assignments which can grow out

e

»~
A
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of this reéding are unlimited--fron simple (or not so

LY 4

lmple) summarles of the autobiography, to aqaly51s~of
/jthe author or, the - s;ﬁfé, toqéisearch on the person and/

”‘ezhk\;\\; or book. - What is mOre lmportant than the parthcular
N

klnds of wrltlng attempted (which will 1n any case be

governed by the type of aqkhor and materlal in the book)

»

/
1s to ,dive the students enough of the wfltlng of a s1ngle
person so that they canwbecome familigr with its fomm,
style, and point of view. As wjth essays evaluating the

wrltlnq of other students, the student writer must have

— - . R N
a certain quantlty of words before she/he can begin to

see thé patterns, and a single e@ssay 1s not erfugh.

The*reading and thoughtful consideration.of a com-
plete'autoblgg;aphy by each stulent may be supplemented
P4 .
by reading and discussiyon of one or more autobiographies

by the whole class. This léads naturally to a comsider- @
L 3 .

‘.‘ ation of genericlforms or, in simpler words, to thinking,
about what makes a good autooioﬁraphy.\ éy e time
stud%nts have,written parts of their own autobiographies,
read\segments of autobiographf@s‘frbm perhaps twenty

-»

persons, plus one or more full length books, they have
—a firm understanding of what makes an autoblography good.
When I ash them to rate the autoézographges they have
read according to same pring#Ples of exoellence, they
come up with many of the same qtialities that’the leading
critics of aptobiography have lisfed: a sense of the

.

-

cf

-
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- . ) A
essence of the person, a sense of completeneii/to the -

a sihgg;fty and openness in tohe, a structural
ﬁtinciple;’\\flear sense of, audjence, a vivid prose
! A

style. Most of' .these gualities every writing teacher

A

v _ . .
tries to instill inlher students. These stuéents come
4 - N

~

to recogéjze and to "own" these eritical principles,

] ’ t »

through using them, not just through hearing about them.

. SN .
It is a long road to thigapoint when the class as

o /
a whole can discuss an abstract concept such as form,

,
s

a tedigus ormne.

A4

but 1t is not, let me stress, It 1is
ma%ked by a sense of accomplishment and the developing
ahareness of their potentlal at ,every step of the way.
The essays are c0351stently 1nterest1ng and more care-
fully thought out than even the most provocatlve list of

teacher-lnventec a551gnments could possibly stimulate.

There is e of personal growth, a sifting of values

: as wé&l 'éwa oning of writing skiils. Humane values are
transmltted both through the readings and the wrltlngs
with an ;mmedlacy not qulckly laid aside. Applying
their develobing skills and pércgpfions to situations
thht are- right in front of them and Helping another
;tudent write a better eésay brings a refreshed--or per-
haps newhorh--belief.in the power and efficacy of
language, particularly”th;ir_own language.

In short, hutoBiogrgbhy is a great motivator and anm °

expediter of the learning process ih\English coqf?sition.

110
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It instills confidence and incentive in-students who have
> ,

.? ¢

little of either. It prompts them to consider philo-

sophic values and historical process as well as experiment )
with basic pa:terns of writing. If the students use -these
intellectual pagegigms largely unaware of theér/signif-
icance; the exercises will nonetheless prepare them for
later encounters with the hi{%gry of éhought. The genre

of autobiogfaphy is an effé?five vehicle for expression ¥
of history, social values, aesthetic form, and linguistic;
skills all because it seems simply to be a story cf one
person's lifé. I} does not preach so much as simply

com se; it does not come:-attached with a label of high
é::fiie; but rather with a label of truth, which the

students feel they can trust. »Autobiography 1s one mearns

‘of integrating the students' education with their lives N

-

and of allowiﬁg‘; skills class to become a humanities .

class, in a humane way.

111
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The creatlon of a mask is a legitimate if unusual
autobiographical activity, as evidenced by writers such

as Gibboni%who screen and protect their inner selves this

way. A pehson,needs considerable skill to write a con-
vincing mask, “‘and often those students who attempt this
form are ambng the better writers as well as the more
sophisticated thinkers in the class. They aré aware of
the dlStlnCt on between the sglf or selves inside the

writer, 3/the selective projection of the self on the .
Whe

page, they choose to defend their privacy by pro-
jecting a dellberatel) chosen role, they will often
embellish' this rovle with humor and vivid descriptiony
deflecting with entg;ialnment the curiosity of their
peers. This strategy is effective for the clags as well

arteinvolved 1in self depiction, and tie 1mportance of
tone, perspective, detall, and authorlal control in a

way that the 51mpler,

"sincere"

autobiographical essays

do not.

The class is usually guick to deteot .a role

as role.and an discuss the writing formally, whlle
respecting theé~privacy of the author.

“.

for it demonstrates to the class the <«
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LEARNING TO WRITE SENTENCE ‘BY SENTENCE: —

A MODULAR APPROACH TO ENGLISH COMPOSITION /\\r\

.

; .
PETER L. SHARKEY

~ ‘ : I .
LN .. .
Beginning with the false optimism which character-
12€es most/Egrveys about language skill problems, let us
pretend that most of us &gree on-ithe following easy con-

clusions facing community qolleg? teachers today:
. . ) 1 “
(1) Students often exhibit an inability to
orgarize their ideasgs cogerently and develogp
,them in writing and speech. ‘
. N »
(2) Sttldents canrot pead with care, prec1szc“,
" and comprehension.

5 ¢

3

"SQ one situation can be pinpointed as the cause-pf these

hJ )

language deficdiencies,. Although we know that a major
facéor in succes§fﬁl use of language skills is fresuert
exercise of those sklk&s,.ioo feﬁ;indlviduais have exper-
ience in careful reading and writing or in readihg Wlth.
precision and comprehene%én. It cannot be- doubted éhat

the influence of television has been pervas}ve, with a

consequent decline in reading and writing. As the atti-

) -

. tude ©of the American public toward the importance of

language proficién%y has changed, the oppbrtu;;ty to
hear eloguent speech and to read well-writtef works of

English literatlire has become increasingly unavailable.

Education, %00, must bear its share of the blame fér the

l

dePiciencies observed in the American public. For too

113
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- long there has been an unwillinghess on the part of gduc- T @
. . . . .
4 . . . o _ ' ) : .
N ational institutions to rkcognize that the quality of

communication has been declining and that chahges are
- 4

~ necessary. ’ L J

-
aIf, then, these are common, central concerns of . .
- ’ ' s
“the compunity college, the following general .goals for up- |

- gradaing language“skilj;—should leap reédily to mind: o

(1) Developing within students the désire to
s . improve language skills,

(2) Requiring débnstant exercise of reading,

writing and speaking -and expecting-all o
disciplines tb attend carefully to these
, skills by written and verktal comment.

. ' " (3) - Integrating language skills in all courses, -
' . ’ » whether technical, vocational, or general M
. educataon, » \ : o
Y -~

Any - community college prograr designed to address these
N . - .

goals should reach as broad a spectrum of the college
' -

‘p0p3¥?£ion as'possible. A n%Fber of .approdkches canxbeﬁ ‘®
. ‘\\ );ed to hée; the varying needs of a disparéte studeﬁz‘\ ) o~

body. However, any program should 1ncluée a procedure

to measure the &Lnimum tanguage skill level that will v o

be acceptable for -all community college graduates; ' . '
\ + :
These are reasonable goals which could be-effected

1n a variety of'ways without unnaturally reversjing the o ' Q_
direction &f most community colleges. But since such ’

discussions about change must take place within the

. . - o .

{ communitles which can support implementation, we will ¢
[NS vt

not be surprised to hear different versiong Qf the prob- !

-~

\ _ lem with different conclusions and recommehdations.

114 o .
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f’ One institutional response to these concerns is a prog?am (/
foered at the College‘a% Marin (California). "Learning
to Write Sentence by Sentence" is % curriculum gesigned
® to promote increased student awarenéSSﬁgf quality~in
communication and coﬂcentr ed exercise iﬁ writing; hy -
’ _ 1m%11catlon, it suggests, a model for adaptation to othér
° ‘ . dlSClpllAéS, to other programs, and to other 1n§t1tutior;.
. ' I+ cor ta‘rs both those elemonts kthh are universal tc¢
* a.l larguage proficiency programs and those which are
® . unygle to this particular campus setting.
Tnis co;rsélof study 1s des:gned for the student
. e .
) whe 1s ab;Jt to try hls.hand at the expository essay. )
r " It assumes that the student 1s an indiv1dual who ha;

» sSorething to say a“d relies heav1l” upon the desire of

- ~ ‘

. the student to find out 1f this is the case withln the
® : special comfines of a course of study. It proceeds to&

- challenge/fpe student to write at a college

A Y

. level, lest the essays which he produces in time become
) Y. : .
¢ childishly .correct in grammar and sﬁupefyiﬁbiy u?;ptérest-
ing. ' The coursg'is not designed to "cool out" the &tudent

who secretly knows that he should not be at college; |
N ¢
° "~ it is offered to'the student who has always felt that

© '/ his writing 1s indeed a mirror of his intellect but

C has known neithe® where'zs/;lace the réflectog in
) relation to himself and the light of the outside world

nor- how to maintain its~natural Iuster. From the start,

’ 115
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this course expects the student to regard@ the full image

LY '

of his mind in ambitious word structures--full statements

Nt ®.

which may be shaped into grammatical, predications.

Furtherm&re, it assumes that the student has thought in

»

sentenses at some point in his life, even 1f he has not

written so befofe, and that he must not be discouraged

from composing in sentence-like structures before he knows

the grammar to do so gorrectly

Thils course st¢resses the fact

{

and consistently.

5hat n%aning lies

-

B
N B

curled: up 'in metaphors, something like the buds of a

‘rose, which open up -in the proper conditions. Values

. .
are tightly clustered and enfoliated in these buds of

[} -

perception and languagé. " When we communicate them in

writing to others, our responsibility 'is td create a

~ ' .
verbal ctontext, the sentence in this case, which has

the cénditions for finding, adopting,
t

_structures which sult‘o&r "value kernelif and conduct |

and creating T
-

their dgrowth. Our yséba% structures are images of these A

E
¢
value systems.

Since the sentemfe always has at lgast'one grammatical

- ~

nucleus, the ceqtral éredicatiOn, it stands.té reason that
the writer should try tb center gis writing iﬁ/{he buds

of his percelveé values. B;ingingAhis main idea {nto

the center of his éentence emphatically~focuées and’

expands the field of therreader's vision. , Saying what

‘/}we mean then, in one sense, means ordering thig predication

—
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", in an emphatic, unself-conscious manner. 1In describing

- P

architecture, for instance, one's choice of details is pulled
~ _\s P . »‘ (Y

toward some central interest that is being evaluate The

[

® ' \‘detailﬁ.begin to spin centripetally about the nucleus.of

?

» - :
predication --something' like a whirlpocl or a galaxy. 4
. It goes without saying that learning to read trial sen-

® tences and drafts is as much an exercise in discoveraing

and focusing viewpoints as it is a WOrrying over spellinz,

.
.

R . *
anc punctraticn. These operations become more and moré

-

® ‘/i:te:_;rate;i with practice. .

1 .
Thinking 1n sentences, free of the'pressure to snagp -
* . -

.

| ' o4t something clever on the spot, one rotates the buds_of

s

. N . . .
o value in the sunlight of memories and cares. Neverthe-

ot

he ghuander and lightrinz of spoken dutbursts and
»

tne fogs afid showers cf conversatian$ have a perfect

less,

ul

o ri

ht, in fact, an ‘honored place, in essays. How drab

¢
¢

. ..
. longer pieces of writing would be without the human touch

( of real speech to relieve the intellectual staterert.

-

® . To learn about the-differences between writtén predicaticr

and conversation is to realize that introducing the "real i

~

‘ world" of speech into compositions 1s a matter of making

® / literary choices related purely to allowing ideas to

N -

flower and grow.. . -
This selpraced'coufse/fqrces the student to think
@ before writing and does so in a rather muscular,

uncomprising and unpatronizing way. The instructions.
. s L :
v - : ~
o ) 5 o .
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within units have a rhetorical and complicated beat. The

first unit, for instapce, offers material which i8 in

-

itself irresistable but is wrapped in a fairly difficult

cover to test the student's initial will . to engage and

)

consult. Yhe progressive structure and tone of the units

1s calculated to make the student hazard verbal images of . »

the self which he can master within the conventional *
grammar presently under consideration. To make too much

of tne conventions hefore the act of conceiving "something

to say" 1s to prescribe‘imitative form upon a mind which

must be taught gradually that grammatical syntax 1s indeed
a natugal good.
) §°°°

It is also no longer safe nor wise to assume that

any student”™who elects_ to learn about sentences.before

!

writing expository essays has just left a bone-head

I

grammar class or a production-line high school. The profile

»

of current community college enrollments'q;gues that

tea:hers‘and‘their coufses must be re%dy and willing to

meet an 1ncred1bl§ diverse student body on its own indiv-
S
1dual grounds and to be sensitive to 1ts different back-

grounds and needs. This self-paced course can afford to
-

-

preserve standards while customizing instruction. R
what follows is a part of the student portion of
that modular curriculum, "Learning to Write Sentence By

Ssntence.“' It contains the general introduction, the

course of study, a sample of one predication unit, and
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. : ' S : /
an outline of éubsequent Predication units for a student

x - =

reader. Each unit stresses one concept’' and includes

Y - -

objectives, éssignmgnts, discugsions, suggested supplemen-

tary 2QFR and a posttest. N .

N »

1I

L}EARNIN'{; TO WRTT? SENTENCE BY SENTENCE T

Br Introduttion ‘ p

Good college writing is not the art of making verbs

agree with subjects, or the art of avoiding comma splices,

or ever. the art of being original. These are stibordinate

[s1)

rts which have a contribution to make to good writing,

~ L4
they are not its essence. Good writing is effectjive

r

o
ot

arnd’ accurate communication. A good writer must in the

flg;t

because he carn transfer that "something,™ which originally
N - N
ex1ists only in his imaginatiqﬁ, into the imagination of

place have something to say. But he is a writer

other people with a minimum amount of cooperation upon

‘their part. This transfer cannot, of course, be direct; .

, !

it mist be achiewed by the manipulation of arbitrary
symbols, words, written on paper. Successful writing is

an estonishing achievement when it is considered closely,

and the student who expeets to master the art without a

N | . : \

lot of effort is.very foolish indeed.

’ . ¢
Buf what do we mean by "something to say"? Perhaps

once in a thousand instances, outside an EAglish composition

: 119 -
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class, we really want to communicate a simple "something."
We want.to describe the Grand Canyon or a friend or a

c0ncert: Perhaps we want to narrate, to explaln the

order in which partlcular events tpok place. We might

s

want to descrlbe the sequence of everts which Jle¥ to our
being busted, mlstakenly, for selllng grass. We might

want to send to a friend at another college our recipe for
crepes Qr home brew (recipes are really a kind.of narrative).
In such instances it'is possible that what you want to
communicate is a\51mple term, a noun, godlfied by
appropriate qualifiers.

But 1t ie unlikely. Even in the instances given
above, it 1s probably that what you really want to
communicate is not a modified noun but a sentence. 'If
you sho&ld be 1nterru;ted in your writing, for instance,
by your roommateﬁwanting to know what you are deing, you
mfghr reply, "I am writing to the judge about my arrest.”
Here, "about my, arrest" 1s a simple noun subject. Buat
you would surely mean, "I am writing to the judge to.
explain that the sequence of evenrs.which led to my arrest
clearly proves ehat it was a case of mistaken identity."
In other words, your real intention would not be properly
represented by a noun; yoyr real intention would be

properly summarized in a sentence.

Some General Concepts‘pnd Goals

Slnce all of the}La51c pr1nc1ples of composition-

/
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operate in composing a sentence, the following course

of study will stress that a good éentence, like a good
. * -
eSsay or a good-book, requires a reasoned organization,

-a point of view, a consistent and approbriate tone, form,

v

and diction. Put in an ideal light, our goal is to .
achieve good correspondence between the SengenCe you
compose and the act of thinking or imagining which it
seeks to convey. To describe our goal in simplest terms”
14 to fostef simple-minded, uninteresting, timid, and
mecharical scribhliné. Let's put our goal another way:
you must try to compose accurate sentences whose structures
reflect and embody their theses and which have an emphatic
tone and point of view. There, given "something to say,"
the férm and sense should come together in a goéd sentence.
This lgurse of'study will teach you an attractive, albeit
uhnerving, variety of approachesOto this end. You must

be ready sometimes to walk through a field of eggs and

at other times in pastures of waviﬂg grain. The purpose
of thrs introduction/has been to give you poise and con-
fidence at the starting line; it has been written deliber-
ately to make you read it slowly and thoughtfully. You
will be warned again and again that the craft of force-
ful Q;iting cannot be practiced well without the art of
‘criticgl, perceptive reading - of both your owR work and

that of others.

]

!.
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Resources, Materials, and Connections

To take thzs >mmrse You will neeg:

l.. The units themselves, completed in order,

-one at a time.
The Manua1.14
A-gooé& portable dictionary. --

A tutor who can be consulted on'a weekly

A 1
basis at a reqular hour .

Learning Activities
The learning activities prescribed in each unit
afe quite similar. Careful reading of the text of the

uni®.and exhaustive study and memorization of rules in

»

The Manual are absolutely necessary. Specimens from
. y
student comp051tlons are to be rewrltten as prescribed.

Identlflcatlons of grammatlcal distinctions adi frequently »- “;
demanded The, d1ctionary w111 be';eeded periodically.
Qulzzes are sometlmes glven to prove your mastery over
various technical points.- of grammar and punctuation.
You will be requested from time to time to compile lists
of terms™¥Md concepts gathered frbm the "outside worlgd"
of newspapers, television, and conversapiop. And most -
of all, since this is a course in writing, you will be

-

expected to compose a variety of statements on some

L . .
fairly interesting topics.

General Goals of the Predication Units

In the following five units you will be asked to

-~

e’

-~
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composeNE series” of descriptive sentences about a var-
o o . .

4

<

as simila{\work of other students? and you will re-write

extensidelQ\ In writing and.re-wrltlng, the general . \;{'

goals will be’ to produce an accurate sentence which'is

]
correct in grammar, pynctuation, spelling, and capital-

-

1zation. It must alsp imbody some particular point of

»

. Viewstowards its subject -- a reason for remarking upon

¢

it and "something to §ay" about it-- although this need
N

be no more thin a strong impression such as "Isn't it
beautiful?".or "Isn't it ugly?" You s®oula not tie
up your tongue at first trying to beitog\atyllsh
you w1£¥~haVe plenty of oppo:tunltleé t the rjight )
tlmes to call on the Muses of artistic inspiration

who, given half a chance to oper®&e in a reasonably /

Y

neat se§tipg, turn out to be surprisingly liberal

with their "graces." ) .
-
The. Course of Study ) ' —
L7 g - -

This compositipon course has three major sections
< v
-

which are designed tgQ be studied in order. They are

R

the sections must bégz/;en one at a time in sequence.

[ ]

The tigithg and order of the 9551gnmegls must be honored
" bRcause the experience is essentially a condensed version

of a mpgh longer -and far more leisurely'cqurse of study
(a jifetime of reading and writing). This is not to say

'
0 ‘ .
-

S T}

EEty of shbjeots." You will analyze your own work as well

-»

-K*
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that you must -not work ]:aterally‘n other h{iting or
~ / s
grammar projects which you might happen upon at the same

time. Heaven forbid that your browsing, inve%tigating,
or reading throuqb the materials should be ctut off by ™

some irrational compulsion to "grind ‘out" a certain unit.

-

But the course does make sense in its present order.
(4
) It ¥§ possible, however, once you have worked your way
' N ~ .

) down the road of predication assignments, to work sim-
- , .
&ultaneously‘on parts of the language and syntax units.

-~
Since you are relatively free to work at your own

pace, the language section of the course will cffer you
the best opportunity to make tracks because it entails
more routine work and memorization than‘fhd others.
Assignménts and qufzzes have been designed to bripg your
mechanical grammar skills up to scratch while you are
doing‘parallel writing assignments. - The Predication
ﬁnits, h0wéver, must be done first and 1n a rather

N sFrictly pres®@ibed order. You will understand this

. regimen better as you advance.

As you finish units or parts of units, be sure to
‘ ) save all of the writigglﬁh;ch you do because it will be

used again in subsequent assignments. Let's learn tgQ

write sentence by.sentence one step at a time.

124 -
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Predication Unit 1 Accurate and Emphatic Qescription -

*To recognize the simple sentence.

4 *To correct sentence fragments.
- *To make. subjects and verbs agree.
*To correct spelling and capltal-

’ ization errors. .
- *To identify key metaphors.

- "*To improve central predications.

*To evaluate point of view.

*To compose an accurate descriptive
sentence in which the grammar,
spelling, and capitalization are
correct and the point of view is
tlearly and emphatically exﬂiessed.

Asgsignment: Compose a sentence of at least twenty-
- five words which describes the hills

® around the col ége.\ .

The enterprise of Yriping revgggz conetantly“how well
we know and control what we think. When we sit down to »
compose a simple description, the words that we‘select
communicate Qhat is on our'ﬁfndsiat.just that moment of
writing. If we have sorted 6ut ouijsub}ect from othér
pressing interests, such as th‘emperaturegof the class-
room and last night's e‘counter, the words will much more
likely reflect thoughts exclusively about our subject.
Qur,lives should ﬁ;ke our Qriting more discriminating.

~

The very act of composition Hefps us to be more thoughtful.
Sometimes we are«so digtrgcged by other intérests (My car
is running in a tow-a%ay zone by. the chem. lab!) that it
takes at least one draft just to make us realize how far
.away we are meritally from the specific task of thinking

before us. 1In short, we often drag much more into the

pjctures which éur worii/i;eate than is appropriate, to our

125
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Given only a few words with which to

uwriting'purpose.
identify and characterize the hills in all of their -

geographical and atmospheric complexity, our verbi

n
How can we make our

attention is tested to the limit.
L
, feelings about ourselves and about our perceptions into

an accurate .and inti[esting verbal portrayél of the
réalit? of the hillé=themselves for a reader who has

»
little personal or sympathetic interest in us? How do

.

-

w
we go about identifying and adjusting our viewpoint as

writers? v/
. L\
Perhaps it will help to analyze how other studert

writers have acted in the same situation. Let's test a

few examples for concentration, accuracy, liveliness and

[ ] . .
control.

This first example was obviously written on the
first day of class after a leisurely summer vacation:

‘ The calmness of a densely wooded hillside is
disturbed only by a young runner. barefooted,

. Wwho 1s late to class.
Al
fhe advent of school, with all the assignments and pressures,

'Jjs at war with this writer's summer, and the little sentence.

. r I

proves to be has battleground.

But before we discard thais honest effort as a refusal

il ~ )
+ to describe in detail the hirls themselves as assigned,
- - ’
let's discuss it from a more limited compositional point

How would you describe the relationship between

of view.
#he form of his sentence (especially the order in which

. : . . .
things Have been presented for our consideration) and the

‘ | ‘ 12(3

. '. .

b A\
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4

P writer's viewpoint? What are the key words yhich present
." ideas?_Does the writer feature'and develop .ideas? Is
the runner near or far? Does it matter? 1Is this an
accurate picture of the hills? * What literary touches do
® you perceive? ‘ \
Since running late to class was still on QQE'writer‘s
‘ - mind as he wrote, his appreciaéion of the calm of the . v
hills, which is obviously more appropriate for his.wfiting
purpose;‘d}d noé havé a chance‘to develop. His perception
- ) of the objective reality has-been diverted, and so his
vembal ‘description has bgen shaped accordingly. Despite
khis mentai preoccupation, thé grammatical form of‘;he
se:tenjt:e_does communicate a feeling of completeness, a ‘Q
sense of purposeful movement from one place to another.

-

The featured quality of the hills is indeed the grammatical - -

subject of the sentence; the rest of the statement dramatizes

a contrast which draws our attention away from the subject

of the assignment. For whatever it 1s worth, we have a

° story rather than a picture.
The next example was written by a student ‘who
. = L N
; grabbed up his writing materials and flew from the class- '
- 7

room the moment he heard e assignmedt. Although we
never learn why escape was uppermost in his mind a$ that

moment of composition, it certainly affects his descrlptlon:
t ~
, Tree tops reaching to the Heavens--over proud
@ . and :|.nv:|.trx‘ig--teas:.ng one to venture into the
' v hill's vast doméln--beglnnlng with only low curves
then rising ever steeper to culmlnate at a little
shack.
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When asked to describe the hills, which were quite familiar

\ o o
to him, why did he have to run outdoors at once for a first-

-
’

hand, pulsing inspiration? Had he no confidence in the ,

relative quiet of his memory and thought as a source for

-~

telling details and a conceptual frame for his picture?
Orxras he merely uncomfortabie dp class? y )
. Psycho;ogical speculation aside, we reéd that his

"tree tops" appeat to be "reaching," "inviting" and

"teasing," which indicates a fairly common projection &f

Ms own desires upon inanimate nature. The trees have
become characters in the little nature theater of his
description. -Cersain-kinds of accuracy are sacrificed

! !
to such heart-pounding enthusiasm, regardless of its

s:ncerity. Striking vistas in nature should excite and move

us deeply, but 1f such unbridled, open sentiment gives

‘rise to travelogue language such

"even steeper," it 1% probably unconWncing. For all

. ) s
the huffing and puffing, it is impossiINe to know from

-3

-

the statement as 1t stands what or who is "beginning."

- 2

: .
The laws of time, space and grammar have been suspended

as the writer throws his perceptions emotionally around
" -

the scene.- His words follow a line of vision that blurs
and then returns to focus with a bump on an improbable
detail--the sha?k. The fmain theme is "desire"” which ’

th£ repetition of ggamatié language conveys. We are

b / :
left with a mystery about .the relevancy of emotion.

"vast domain" and v
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e .
Here is another selection which raises questions
[ % -
about the purpose of describing the frame of the writer's
. . . . ' R «

perception: < <

e A mountain woman, oblivious to all going on around

her, a sleeping princess awaiting the lover's kiss.
b ]

Whglé "tree tops" brought us shaking into a hyperactive
world of viQid, uncontrolled percep£ioh and emotion,.”a
mountain HQE?n" withdraws just as suddenly into a memorial -
or literary world of shadowy legends and vague maRe-

believes. Beside the fact that Mt. Tamalpéis_is only(one
of the many hills around the college (so long, accuracy),

or that it looks like a sleeping maiden only from one

.

particular and distant point of view, the ,legend of the
[4 . e .

leeping princess 1s the privileged information of rather

ew Marin inhabitants. This description leans rather -

eavily upon an external, literary crutch, and it must

_appear, therefore,’ to be incomplete and privat7, perhaps.

——

even cute, to a majérity of common readers who honestly
expect an accurate description. ~Des;ribing the hills as
a reclining wémgn might prove*;ffective if we could make
the reader see some deta&ls, but we must bear in mind
that his 'imaéinative" approach will inevitaﬁly restri{L
the writer's viewpoint to only a pJ;% of the scene. Sdéh

are the dangers of a sudden retreat into an "artsy -closet."

So snug is the legend in our writer's memory that the

' . . $ . .
- reference to it momentarily protects him from the assign-

ment. This description and the previous one reveal two

‘ - 129 .
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" extreme kinds of subjeciive response to a request for ay,

serious verbal version of pondered experienge- It
: * »

requires more awareness of what we think than we might

) have supposed at the outset. S o .

SO\EBPY hayg we been trying.to unténgle and decode
the last two e?forts at descriﬂing the hills that we //‘
failed to notice that neitﬁeg were grammatical sentences.
Absence ‘of emotional focus and mental fra@ing qften
results 1n fragmentary verbal conséructgons. Lét's pause
for#a moment to review a few ba51c,grammatical require=-
ments for sentencfs and also to acquire.some more technical
gools for handling verbal structures. “Re'ad and ggbdy the
following brief passages in The Manual.

-

the allustrative exercises found within these pages:

Then complete

J Chapter 1 Siwple'Sentence. . PP. l-ﬁ .-
Ehaptéf 8 Fragment fo. 46-51
Chapter 9 Predication pp. 52-57
Chapter 13 Subject/Verb PP . 75;814
S0 - Agreement - -

If you still have doubts about your mastery of these basic

N

/

distinctions and definitions after wrestling with e
! ¥
Manual, go over your ejercises with a tutor.

It @11l be

impossible to advance in ‘our progressive course of st;dy

withoyt absolute @astery over these ﬁundamentals of grammar.
Now you are ready to examine the relationship between

Q\ grammatical structure, point of view and expressive emphasis
$

in the selection of descriptions on the next page. ~ Each

1.30)

~
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should be treated as a little.esséy on the hills. Read

them analytically, underlining once the simple subject

and twice the main verb of each -sentence or of each

independent clause within each Bentence. Correct the errors

of spélling and fapit

ization which divide our reading
attention. Keep“the dictignary at your side. Chase every

*

rabbit that moves. Does the statement stand on its own

two feet? 1Is it grammatizéliy complete? ‘Has it a subjecé

and predi¢ate? Do you feel the need to add something to

or delete from it? Finally, is it true? ‘ g
Also, since our reading togethe} has been concen-

tratiﬁg upon the particular ways each writer has been

looking at the hills, what I have heen calling "point

of view," you will find your own analysis of "where' the

writer is coming from" ﬁuch easier if you will note the L

two Oor three most striking or emphatic word; in each

sentence. Identﬂfy these words with a circle and try

to figure out whether the writer introduced them accidentally .

in the heat of the assignment or coolly and strategicaliy as

an act of composition. Contemplate the relationship of

the writer's ideas and his prgditation.

o~

Student Samples:

v

‘. Tree Tops reaching up the Heavens--over proud
and inviting~-teasing one to ventuse into the
hill's vast domain--beginning with only low
curves then rising ever-steeper to culminate
at a liftle shack. N /

- ,
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A ‘mountain woman, oblivious to all going on

-around her, a sleeping princess awaiting the

lover's kiss.

The calmness of a densly wooded hillside is
disturbed only by a young runner, bare footed

who is late to class.

When I look out the windows at the hills surround-
ing the collge I see Mt. Tamampais towering

above everything below as though it were a mother
watching over her fhildren. :

Mt. Tamalpais and the surrounding hills, in

their majesty, oversee the college as if they

were the king and. his court protecting their

,

N

To gaze upon the majic mountian defussed in
swrilling green of dence foliage, earie buf
seen through a ‘maze of barren tenicals Ieachlan'

. from the treesynear by, paints an eary but «

»

majestic’panor_;y.

My inward parts move through the rythem of these
hills which exist in mind's eye and the gentle
spirit that so forms an everlasting image of
peach, tranquility, and love. 4
His books forgotten for the moment , ¢ the student
drifts in dreamy fantasy on the school-lawn
grass, his eyes gazing half-attentively at the
image of the distant hills, their velvety-brown
chapparal spreading up the sides like c€ressing
fingers in the strong, lazy heat.

The hills surrounding the college are covered
with tire tracksrand footprints and dump trucks ’
and bodies and spit and cigarette butts and

concrete walls and signs that say "authorized
personnel only™ and stairs-and dogs, and some-
timesy. if you look hard, you can see grass and
ivy and trees. K

In "the wind torn purple mountains of the Rockies,
in the greatest gray waters of the oCean storm,
in the burned red loneliness if Arizona deserts,
do I yet yearn for the passive pink sunsets
singing the glories that announce the green hjlls
of Marin. . . .

132
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® . 1l. M{. Tam is the beautiful, green "sleeping lady"
) ' oyerlooking the College of Marin-Kentfield
area, the Mill Valley area, and the coastal .
ange of Marin County..

. 12. The comforting, familiar, but thirsty hills

® that surround College of Marin are finally rec-
eiving- their long awaited drink which is turning

< the hard crumbly earth to riéh brown mud.

13. As we the aspiring students of this college, look
around our surroundings at the school, we can

) : see to one side a high spreading range of ever-

greens covering mountains peak, while on the

/ other sj of the spreading campus we have a
rolling lmost barren looking, wind-swept
hill, co¥ered with wild flowing wheat.

-

() . l4. Rising like a green pyramid from the top of the
‘ Student Union Building Mt. Tam commands the
vieysrs attention with the lower tree-studded
hills paying homage to it like slaves to their
master,
o Let's work on one together just to get the hand of
= ~

it.

]

(When I look out the windows at the hills surrounding

the college)I sge Mt. Tamalpais(iSGE_THT\abov-
o everything below as though it we
over her children. .
. Sometimes the overture and curtain-raising become more
‘ important than the show itself. The self-conscious wind-
-. up (I look, I see) presents a false, or superficjial point
™ of view--an unnecessarilyhpolite side-note concerning time
and place. That is not tb say that a yrf%er §hou1d never
use "I" to present an idea, but.there is no point in
shining the spotlight upon yourself only to duck back
behind the curtain. Beciuse *1 see"” is the central
predication (the grammatical lever which cog;;ols the

balance and movement of the entire sentence) a dramatic

« o | 133 ',
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contrast exists between "I," the writer (sﬁbject), and
"towering" Tamalpais (object), a contrast whlch is far
less interesting and more superficial than the forceful
1dea .which fqilows. Should we have to wade, through

such mind mechanics to get to the writer's chief idea--
a towering, protective mother? Our writer senses a
dramatic comparison--a metaphor--between the mountain
as tower/mother and the hills/college/students as her
ch}ldren, but he is too timid to state it forthrightly.
What if we helped him by rewriting slightly, by moving
the commanding metaphor (towering) into the driver's
seat of the sentence, into the shbject/verb position of
predication:

Mount Tamalpais- t;;eEEXabove the hills and college

below as,-though it were a mother watching over .

her children who return her caring looks from the

windows of our classroom. :
You may wish to "finetune" the second half of this sen-
tence to make it more expressive of our writer's thesis
which points a special contrast‘between naxfre aqd man.

Each of the sentences which we have before us for
study is strikingly individual despite hackneyed and trite
phrases which distort particulars and ruin the overdIl
etfect. *Each typically formulates its viewpoint in a
se&f-organizing manner which chailenges our attention.~
In discovering where one writer's thought runs off the

~track, we may also find an unexpected resource of memory
P _

or feeling‘which needs rerouting within the little world

~ . i

RIC R
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T%f the descriptive sentence. How curious it is to'behold
. the transormatioq of a time-worn term such as "majesty,"
for instance, intd an appropriate servant of the "regal"
point éf vgéw of the following sentence:
Mt. Tamalpais and the surrounding hills, in their
majesty, oversee the college as if they were the
king and his court protecting their subjects.
Oncé again, a metaphor commands the writer's field of
visfg: which has been efficiently shaped into the conceptual
frame for his assertion. Once we have detected the regal
comparison between .the mountain and the king, the hier-
archical contrast between regent and subjects clicks
neatly into place.
As we proceed together through this course of study,
you will learn to recognize polnt of view and thesis (a
more narrow or efficient version of viewpoint) by their
syntacéical forms: contrast, comparison, enumeration,
definition, cause-fnd effect. You will be able to trace
your way quickly and directly from the key metaphors and
terms as they appear (within and without the conventionally
critical positiomes of the sent.ence) to an identifiéation
and grasp of the idea expressed by the writer--who is
usually yourself! The Fcology bias of sentence number
9, for example, which is based upon a sgntimenéal contrast,
will announce itself to you through the writer's confusion

of grammatical pafts; the topographical distancing of number

13 and the geographical pedantry of number 10 w%}l’come
|
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into focus; the vague kind of sensuality expres;sed in‘ ®
+ ‘'numbers 6 and 8 will be easier to handld; and the triumphs
'—ofgii—and 14 will make great sense. |
After you have digested all of this and worked over ®
thé sentences, perhaps even discussed them with your tutor

or grandmother, being alw?ys sure to stop short of exhaustion
and grubby nitpicking, select two sentences whicﬁ yourhke ®
well edough to rewr;{z. Try to bring their boints of view
into emphatic line with the;r grammatical form. Reorganize
their predicatiorf 1f necessary. Try to preserve the integ- o
rrty of the original, but don't be afraid to add touches ' '
of your own which will increase their clarity and beauty.
Now, a]:so rewrite, sentences 6 and 8. See: if you can ®
.elimiﬁate, or .at least reduce, their emotional theaters.
When you have finished this }ather demanding prbcess,

turn in your completéa Predication Unit 1. Each se‘ntence | o
sho;ld‘have 1) its predicatiorfs ané 2) metaphors or
similes identifiedjéith the approprléte lines and circles.

__ If your identifications are not yp to snuff, your tutor o
will é;k to see 3) your work in The Manual. Finai&y,
you must turn in 4) your rewritten sentences which will *
require, oflcourse, your greatesé effort and care. It @

’ r i ‘

1s good policy and practice from the outset to do the ' |
4 \

|

reéémmepded exercises, if for no other reason than to
become familiar with the critical, descriptive vocabulary e

which will be used throughout- our course of study--even -«

136 , e
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PY | if you are a whiz at grammar. When you turn in your

3

complete'd unit, you will recelve in return yout origlnal

LA

sentence with some cprrect:,ons and suggestions. You must
C'Y - then rewrite and resubmit it. When this.work is .satisfactcéw
s
rily f,mlshed yQu may go on to the thrills and chills of - F

Predication Unit 2, ° : X .
s-’ Al
P - Here, than, is a brl%f checklist of Predlca%ion

Unit 1: ) .
LY

. - A. Compgse a sentence which describes the hills.

f

- #F -

® B. 1. 1Identify e maln subjects and verbs 1n§ ¢
-~ . each of t sentenced. g

; 2. Identlfy the two or three key metaphors
- - in each. , e

® o, 3. Do tiE assigned exercises in The Manual.;
e ’ ) - L

, S 4. Rewrite sentences 6 aRd 8 plus *two of
= ' . : your own choosing. :

[ ' ' '
o @ . C. Rewrite your own original sentence.

) - D.. Post-test: Compose a new sentence of at
f least 25 words which describes
— , the hills around the college.

When you have received a satisfactory grade for this work,

-

o : . )
T ® © you are qualified for the next unit of study. \\ -

Te . . . . - I . N
Subseguent Predication Units . *

’

Each of the four remaining Predication' Units continue g#
e .
in this.pattern. Each focuses on an increasingly complex

. concept, m;k}ng the »upits both sequential and cumulative

he * L4
s ' . . . v

in nature. - "' ) .,
. ‘ . . o ’ . 4 . ) N -. ’ .
' Predication Unit!2 Expandgd and Reinforced Viewpoint
. ° o gg— D’
. - *To recpgnize dependent clauses.
4 . . : «

« T '
3 - X | » o /
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Predication Unit 3

*

Predication Unait 4

138

B -
- ~

*To correct spelling and punctuation
errors. '

*To compare independent-and dependent
clauses,

*To identify modifiers, connectives,
and expansions

*To build complex sentences.
*To rewrite predication for emphasis.
*To evaluate the role of metaphors
*in sentences. . .

*To compose an accurate descriptive sen-
tence in which the grammar, spelling,
and capitalization are correct and
the point-of-view is emphatically
expressed within the central
predication and clearly articu-
lated  in the modifying details of
the whole.

»

Order and Movement
*To identify the form of verbs.

*To correct faulty parallelism.

*To achieve.parallel order in gjving
instructions. s
*To prepare the,reader to follow
instructions.
*To improve sentence movement.
*To compose a descriptive sen-
tence in which thejverbs are
approp#ately ang hatically
aligned to present, clearly a d
sequence of related actions.

¢

Compounding Statements ’

v 4

**To iderntify compound sentences. ,

- -~

*To memorize connectives. .

*To recognize logical functions
of connectives.

*To construct compound sentences
using coordinating conjunctions
and conjunctive adverbs.

*To convert compound sentences.

*To compose a longér descriptive
sentence which uses subordination
and coordination to develop g
logical relationships between
concepts and actions.

hd .
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'y Predication Unit 5 ‘Agency'ﬁnd.Context‘ A

*To recognize cause and ‘effect.
*To correct faulty predication.
*To identifx sentence patterns
which use "to be." L.\
° *To convert "to be" predigations.

*To build verbal modifiers.

*To emphasize agency.

*To -1limit context.

*To compose predications which

. accurately and emphatically .
° report the relationships between
the causes, circumstances, and
\\ secondary consequences of an
N\ event.
\ .
N
o~ '. ) \ ’ . -

o \\\\‘ I1I

"Learning to_w;ite Sentence by Sentence" is only
one part of a campus-wide effort to improve language

skills. Although the main responsibility for establish-

[ 4
\‘ ing standards and maintaining them among students fell
' N to the English faculty, all teachers wefre encouraged to

L . . . .’ .
recognize standards in their assignments and to provide

opportunities for studé‘ks to exercise writing skills

. ) .
throughout the curriculum. Fewgr machine-graded exams

and more essays and essay exams were recommended. In

- -

order to achieve this, teaching assistants and stu§ént

-

| readers wgre trained by the English faculty and assigned

° to various departments; a cent:al“tptorial manual was
composed which could be used campus-wide; degiee require-
. “ ments were revf%ed; diagnostic exams were rewritten and

4

various ad hoc remedial courses devised. Progress in

‘EK&} | | _ 139 _
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writing skills igcreased substantially through opportun-

., ities to exercise them througholt the curriculum. But
without the coopgration of the entire colleég comﬁunity,
this progress could not be made. ‘ |

This.program does keep_the humanities at the center

of arguments about the goal$ And means of remediation.
It can be used as a.modél for humanities curricula which
includks reme%;aﬁypn and denies its usual- tangential
stabus.k This pa{iﬁfular remed;al wrltlng course 1ncons
pcra* assumptlons anq skllls necessary fo?'humanlstlc

R
euu»at.z“. ) belief in the w h of the indgividual, an.

-

expec t@ﬁlon for Epe best use of skills and abllltles,
. s B
'a belief 1in }anguag! as creator and reflector of thought,

!
?.
. X;'-*jJ/V
— Q: an¥’arn QE !qabas,upon lOglcal ard dlSClpllned sthy It

4 ~
;-15 thé&@;:?i of a coordlnated ef‘ort throughout the commu-
? nlty‘vcol ge currlculum Humanistic literacy asks this
' _/' * . ¢

%s - ’ o
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